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ERASMUS+ PROJECT „THE MYSTERIES 
OF EUROPEAN CAPITALS“ – MEETING 

THE DIFFERENCES AND LEARNING ABOUT 
EACH OTHER

Regina Mikalauskienė, Jovita Ponomariovienė, 
Roberta Firavičiūtė

Engineering Lyceum of Vilnius Gediminas Technical University
Antakalnis street 120, Vilnius LT-10200 Lithuania

Capitals of the countries are the most beautiful, most interesting cities, hav-
ing a number of astonishing monuments and  secrets as well as being rich in their 
histories.  The main idea of the Project was to study and present the distinction 
and exclusiveness of the countries’ capitals at the same time showing common 
problems of the capital cities and the strategies they have due to preservation of 
the monuments of UNESCO. The culture and  history of each country is differ-
ent so this project should help find common points while learning historical and 
cultural facts about countries‘ capitals. It was planned that schools from differ-
ent countries and young people with different nationalities and religious beliefs 
will discuss a  common but never ending topic on cultural secrets, will introduce 
their country‘s uniqueness and also expand their own horizon. Nowadays it is 
also very important to extend education of languages and school‘s cooperative 
system, seek for the growth of constant professional competence, provide students 
with opportunities to express themselves via various activities.

The project „The Mysteries of European Capitals“ has involved 6 
schools from different countries: Salaspils 1. Vidusskola (Latvia), SOU 
Vasil Kunchov (Bulgaria), Liceul Teoretic “Lucian Blaga” (Romania), Os-
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novna škola Sesvetska Sopnica (Croatia), Fundacion de Santamarca y de 
San Ramon y San Antonio(Spain) and Engineering Lyceum of Vilnius 
Gediminas Technical University (Lithuania).

The Objective of the Project: to promote international cultural com-
munication between different educational institutions and provide op-
portunity to improve English language skills at the same time to  familia-
rise them with the new technologies, to build awareness among schools’ 
communities regarding the differences and similarities of European coun-
tries. To reach this objective we had to implement 5 goals: 

1. To develop a partnership between EU countries’learning school 
communities;

2. To consolidate students’ knowledge about Bulgaria‘s, Croatia‘s, Lat-
via‘s, Lithuania‘s, Romania‘s, Spain‘s historical, geographical and 
cultural heritage;

3. To provide extra conditions for foreign language learning and the 
development of language competences;

4. With the help of innovative IT to share information between par-
ticipating countries about the ongoing project‘s activities;

5. To motivate active students’ participation in the project‘s activities, 
also to encourage to improve  their skills, abilities and competence, 
historical traditions experience and to share information about 
their own country  as much as possible.

The project‘s activities were carried out by students of age 7-15 and 
teachers from secondary schools in Bulgaria, Croatia, Latvia, Lithuania, 
Romania and Spain. There were 5 transnational meetings held and one 
will be held in Romania in the final meeting of our Project. During these 
meetings all the Project activities were presented and discussed. Teachers 
from the participating countries had the possibility to enhance teaching 
methods related to ICT training and introduce the capital cities, customs 
and cultures to students. Teachers also observed lessons in different par-
ticipating countries and their knowledge of the diversity of European ed-
ucational systems has extended. The other important thing is that teach-
ers  improved organizational and linguistic competencies. Some of the 
activities in transnational meetings were organized in groups so that ev-
eryone could compare and discuss the achievements and challenges  with 

the colleagues from the other schools. Teachers participated in workshops 
where they also improved their creativity, teamwork skills and communi-
cation skills. The teachers who gave open lessons for the Partner schools 
and were observing lessons in the Partner schools,  increased their self-
sufficiency and gained more independence. 

               

This project had a considerable impact on the students who became 
more motivated and encouraged to further action, particularly at the 
international level, their linguistic competences were improved,  it also 

Mathematics teacher Neringa Reisienė is 
giving an open lesson to the teachers from 
Partner schools. Lithuania, Vilnius 2015

Music teacher Domagoj Brlečić is 
giving an open lesson. Teachers from 

Partner schools were observing this 
lesson. Sesvete, Croatia 2016

Workshop – teachers created traditional 
Bulgarian „Martenitsa“ based on the 
Legend.Vratsa, Bulgaria 2016  

English teachers Aranzaza Ortuzar Oli-
vares  and Jose Ignacio Rivera presents 

Madrid and give lesson to students from 
Salaspils, Latvia 2016
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helped  students  demonstrate  their knowledge and skills, improve self-
esteem, increase the willingness to delve into other cultures, history, cus-
toms, broaden their horizons, learn more about travelling. During the 
Project students learned about the legends of different European Capi-
tals, they also found new information about UNESCO monuments in 
the other countries. Students improved their English knowledge, they 
had SKYPE conferences with each other, wrote each other cards, letters, 

presented our history and 
capital city. They also had 
an opportunity to guide 
Latvian students in Vilnius 
Old City and showed them 
the famous monuments and 
streets. During the Proj-
ect students also improved 
their social competence be-
cause they worked in groups 
a lot, they also made small 
projects during this Proj-
ect. During the visit to the 
Partner School in Latvia the 
students from both schools 
made a concert with nation-
al songs and dances. They 
also learned some Latvian 
history and language dur-
ing the meeting. Students  
learned to do all the tasks till 
the deadline and they also 
became more responsible. 
After this Project students 
will identify  themselves  as  
European  citizens and gain 
new experience. 

Students and teachers  improved many competencies while imple-
menting the Project activities: creativity - students from all participat-
ing countries created Project‘s logo, teachers during workshops created 
Common Calendars for 2016 and 2017; students illustrated legends of 
their Capital City and the Exhibition of these illustrations were prepared; 
they also illustrated common dictionaries; students made photographies 
of the Capital‘s Monuments and teachers during the Transnational meet-
ing created the travelling Exhibition of Participating Countries Capital‘s 
Monuments; the traveling exhibition of drawings “Capital Secrets” was 
organized. Students from various materials will make monuments or 
sculpture unifying all the participants for the last transnational meeting 
so that every participating country could have a monument from every 
country.  Students will also organize the exhibition of students’ works on 
salvage material. This is also valuable to students because they will try to 
see how ecological problems could be solved and they will see that the 
utilized material can be beneficial once again. 

Lithuanian students showed Vilnius Old Town to Latvian students.
Vilnius, Lithuania 2016

Lithuanian students trying to match details 
from the Latvian map. Salaspils, Latvia 2016

Students from different countries are trying to 
find the famous objects of Riga. 
Riga, Latvia 2016 

Latvian students are dancing traditional 
Lithuanian dances. Vilnius, Lithuania 2016
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ICT competencies were also improved: students made a video about 
a school. Students in each participating country filmed and shared one 
legend about their capital with all  the partners. Teachers also filmed one 
lesson where different methods were used in history, Lithuanian language 
and literature, Art, English lessons to teach students history of the capital, 
protection of UNESCO monuments and legends. Students made a lot 
of interesting presentations about UNESCO monuments in capital cit-
ies, legends, city‘s architecture and landscape. Students will also prepare a 
joint declaration about the protection of the monuments. 

          

Lithuanian students preparing bracelets of friendship for  Latvian students. 
Vilnius, Lithuania 2016

Bulgarian students 
illustrating dictionaries. 
Vratsa, Bulgaria 2016

Lithuanian 
students illustrating 
dictionaries. 
Vilnius,
Lithuania 2016

Teachers creating the Common Calendar using ICT. Vilnius, Lithuania 2015

 Students in all 
the Countries 
were making 

interactive maps 
of the UNESCO 

monuments. 
2016
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Communication and English language skills were improved during the 
Project: students created a dictionary with useful words and phrases for 
transnational meetings, students in all participating countries chose 5 
most interesting legends of their capital and translated them into English 
language. All these legends were written in an electronic legend book so 
that not only students participating in this Project but also others could 
read it. The teachers improved their communication skills during the 
transnational meetings, communicated with partner schools, prepared 
and implemented the tasks for the students and Project work groups. 

 

All the results from this Project will be useful for the schools in fu-
ture. The methodological tools and collected literature will be especially 

beneficial in familiarizing pupils with the traditions, culture and customs 
of their country and those of the other countries. E-books will be used 
in the educational process, language glossaries will have a lasting value 
familiarizing with the new language not only to the participants but also 
to the future generations: maps and routes will be useful welcoming the 
guests and planning trips to other countries. At the end of the project 
teachers will continue to cooperate with each other not only at the school 
but also at the international level, the project will be integrated into a va-
riety of lessons and activities. Individuals, who have improved their ICT 
skills in the project, will be able to continue to use those skills in class 
and virtual communication. This will increase the students and teachers’ 
motivation. Further language development will be encouraged in foreign 
language classes. The project is expected to continue at the international 
level, that will be a virtual communication with the project partners vir-
tually by the means of eTwinning, video/audio conference, Skype, etc. 
The Partnership website will be supported. The partners will continue to 
share ideas, experiences, new methodological materials, etc. on the web-
site. We and the project partners will organise various activities (for ex-
ample, travelling exhibition, calendars, etc.). Created intellectual product 
– the methodical collection of articles - book will be reviewed, positively 
evaluated and available for partner countries’ schools, capitals‘ libraries. 

After this Project the teachers and school will gain valuable experience, 
as they will be exposed to other educational and training  methods  and  
tools, will extend  their  knowledge about the exchange between schools 
and  improve their level of communication. Cooperation between differ-
ent countries will help to enhance the quality of  education and a level 
of  motivation  of everyone: students, teachers, schools and parents, pro-
mote foreign languages and use of ICT. The  project  will  advance the 
understanding of European citizenship and respect to  other cultures. All 
the participants of the Project will share their experience, seek new ideas 
and thus gain new insights and improve work of their institutions. The 
participants have the opportunity to reflect on their own practice in com-
parison with other countries’ schools. During the project students have 
learned more about Europe and its geography, history, obtained new ideas 
and experience. This cooperation helped us to learn new languages, get 

Teachers to teachers. Seminar for teachers 
how to „Prezi“. Vratsa, Bulgaria 2016

Teachers to teachers. Seminar for 
teachers how to „Prezi“. 
Vilnius, Lithuania 2015

Lithuanian and Latvian students meet each other 
during Skype call. 2016

Students from Croatia, 
Lithuania and Romania are 
having a Skype call 
conversation. 2016
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acquainted with the latest technologies  and methods of education. The 
project formed a cultural alliance between different  European  countries.

All the Project teams in different countries gained important experi-
ence in realization of international projects, particularly in administra-
tion and  assessment, enabling  them to better carry out these activities, 
they established new contacts with international partners, which have 
already provided opportunities to develop new projects. Sharing practical 
experience and the project activities implemented and tools developed 
also enhanced the school’s prestige among the country’s general educa-
tion institutions.

The opportunity to learn from different experience, to meet new chal-
lenges and to improve your professional and personal skills leads to fur-
ther development. 

The best ways to get familiar 
with the legends of different countries

The project Mysteries of the capital cities has provided a lot of benefits 
for both the teachers and students involved in the process of this activ-
ity. Not only have we expanded our cultural and historic knowledge and 
understanding of other nations but also learned more about our own 
heritage. One of the main products createdduring this project was a col-
lection of legends about the foundation of the capital cities, which were 
translated into English. In order to make the most of the outcome of the 
project we decided to spend more time analysing the legends with our 
students. There are a lot of ways to organise the classwork which focuses 
on the analysis of legends. This article will discuss some of the most suc-
cessful methods employed by the teacher and students.

Thinking maps have turned out  to be very resourceful and suitable 
for making our acquaintance with the legends amusing and meaningful. 
As we know, there are 8 thinking maps, such as flow, bubble, double 
bubble, tree, brace, circle, double flow and bridge. A flow map came in 
handy while helping our students to put all the events of the legends in 
sequence. Once they had put all the major events in the right chronologi-
cal order, they found it easier to recall and retell the legend fluently. Here 
are some illustrations of flow maps produced by the 6 th form students 
from engineering lyceum of Vilnius Gediminas Technical university.
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Gabrielė‘s (6 D) work

Simonas‘ (6 D) work

 A bubble map is meant for describing an object, a person or an idea. 
Students have to use mainly adjectives to complete  a bubble map. The 
6th formers read the legend about the foundation of Vilnius and drew 
a bubble thinking map with the view to focusing on the main character 
and his features. Here is a map about Gediminas, the founder of the capi-
tal city Vilnius, prepared by Simonas from the 6th form.

Bernardas‘ (6D) work
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The students read the Latvian legend “Kristaps“ and using the bubble 
map described Kristaps.

A double bubble map is meant for comparing two objects finding 
similarities and differences between them. The students tried to compare 
the two legends in particular The fortress of Oradea from Romania and 
The iron wolf from Lithuania.

Gabrielė‘s (6 d) double bubble map

One more way to encourage students to get interested in reading leg-
ends is to present certain programs such as tagxedo.com, tagul.com so 
that students could use and create word cloud art with the key words 
from the legends. Here are some examples of the students‘ works.Ąžuolas‘ (6 D) work.

Evelina‘s (6 D) double bubble map

Ugne‘s (6 d) word 
cloud based 

on the legend  
‘‘The fortress 
of Oradea“ 
(Romania)
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There are also other ways  to engage students in classroom activities 
and make their learning active. For the analysis of the legends I have also 
used the following structure “Reading and comprehending the text  in 
cooperating groups“. The activities were carried out in stages. First of 
all, the students read the text silently.  Then they split into groups of 
4:Student A read the legend, the others listened. Student B summarised 
the content of the legend. Student C had to ask questions based on the 
text and Student D was supposed to answer the questions. In the end, 
Student A commented on the answers.

In  conclusion, there are different ways to analyse the legends with 
students. If we choose the right and appealing methods, we may expect 
full involvement of students in the learning process.

Aurelija Čebelienė,
a teacher of English at engineering lyceum of Gediminas Technical University

Ugne‘s (6 d)  word cloud with 
the key words from the legend  
‘‘The fortress of Oradea“ 
(Romania)

Ąžuolas‘  (6 d) word cloud 
with the key words from 

the legend  
“The fortress of Oradea“ 

(Romania)
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Students ‘familiarity with Vilnius capital city 
in the classroom and non-traditional 

environments

as the basic architectural styles. The guide‘s eloquent stories let the students 
gain greater familiarity with the history of their own native city.

On 2016 September 20th the students went for a walk along Gedimi-
nas Avenue. It is one of the most fascinating streets in Vilnius, built in 
1836 as St. George Avenue and reconstructed a few times afterwards. It 
should be noted that not once was its present name altered throughout 
the 20 century. On street corners there are several monuments commem-
orating significant periods of our country’s historical past. 

This main street of Vilnius led the students to the Parliament House 
where they became acquainted with the activities of the parliament, the 
legislation of the laws and the history of Lithuanian parliamentary sys-
tem. They were also given a chance to enter the Plenary Chamber and to 
observe the work of the members of the parliament in one of the plenary 
sittings. During the visit to the Chamber of March 11ththe students were 
able to recall the most significant historical facts related to the constant 
struggle for independence while examining the fragments of the defense 
fortificationincorporated into the memorial near the Parliament House.

The Parliament House of Lithuania

In 2016 November and December the fourth graders visited the Cathe-
dral catacombs which earlier served as the Crypts for the honored members 
of GrandDuchy of Lithuania and the church in general. Being surrounded 
by the ancient walls the students could briefly explore the development and 
transformation of the most significant Lithuanian church throughout the 
decades. Later the children investigated a recently and accidentally discov-
ered room, i.e. the crypt, where Alexander Jagiellon, the king of Lithuania 

The beginning of a trip 
to Vilnius Old Town                      

St. Anna‘s church

VGTU Engineering Lyceum has 
been running “Erasmus+” internation-
al project “The Mysteries of European 
Capitals” for more than a year, during 
which students have been encouraged 
to be more knowledgeable about vari-
ous places of interest as well as the pro-
tected objects of Vilnius capital city.

Unconventional learning environ-
ments such as excursions to Vilnius old 
town or visits to museums allow stu-
dents to closely examine the national 
heritage values, to have greater aware-
ness of why this historical heritage 
should be memorable and preserved.  

On 2016 May 9-13th the third grad-
ers of Vilnius lyceum, accompanied by a 
guide R. Luk as, went sightseeing in Vilni-
us, the capital of Lithuania. The students 
were admiring the narrow streets of the 
old town, listening to the legends, having 
a brief stop at the pagan stone on the site 
of a temple to the god Ragutis, where, 
according to the legend, its water turns 
into the beer on the stroke of midnight. 
They visited the presidential courtyard, 
the churches of St. Casimir, St. Anne, All 
Saints, St. Therese, the Gates of Dawn, 
had a view of Vilnius defense wall as well 
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and Poland (grandson of Jagiellon), Barbora Radvilaitė and Elisabeth von 
Habsburg, the first wife of King Sigismund Augustus, were buried. The 
sarcophagus decorated with skulls and a variety of golden and silver orna-
ments gained the children‘s rapt admiration. The remains of Vytautas the 
Great were supposed to be buried there. Despite the fact that the remains 
have not been found, historians hope for the best.

      

A visit to the Palace of the Grand Dukes of Lithuania, which was a part of 
the project, left the students not disappointed either. The students attended 
the current expositions of the palace and found out how one could have be-
come the Grand Duke of Lithuania and which ruler built Vilnius castle first. 
They had also an opportunity to become familiar with the insignia of the 
Grand Dukes and learnt to identify them in the portraits. Eventually, all the 
participants were ceremoniously dubbed the knights of the palace.

The rest of the students were travelling around the museum online: 
http://3dvilnius.lt/valdovurumai/.   More than 50 panoramic views from 
the expositional halls as well as certain areas outside the building are in-
cluded in the virtual 3D tour, which allowed the visitors to observe not 
only the interior of the museum but also the exterior, to admire the view 
of Vilnius old town through the windows of the palace.

All the knowledge and experience acquired during the educational vis-
its was applied in different lessons.

Being in awe of the history of their own native city, the students shared 
their feelings, moods and imaginary scenery arising from the analysis of 
Maironis‘ poem “Vilnius”, which was presented  in Lithuanian language 
lessons. The students were also encouraged to create their own poems 
about the capital city.

Vinius Cathedral Crypts 

The National museum the Palace of  Grand Duchy of Lithuania



26 27

Vilnius, Vilnius, can you hear?
You‘re the nicest and my dear.
I was born here and grew up
Guarding you with all my heart.
You‘re so beautiful and green
Vilnius, you‘re the loveliest to me.

Having heard of incredible stories and legends about the past of Vil-
nius, the students wrote their own tales, comics and legends.

Here is the extract from a fairy tale called “The Ghost”.

/…/

While Barbora was walking, she was suddenly struck by an enormously 
large house. It was decorated with a collection of sculptures and looked as 
white as milk. The girl had never seen such a giant building before. It was the 
Cathedral of Vilnius. God knows what a strange feeling pushed her to enter 
the white building. Once she stepped in the Cathedral, it greeted her in all 
its glory, with marble sculptures, frescos and windows of stained glass. All of a 
sudden, Barbora noticed something fluttering around the corners. 

“Who are you?” she asked without hesitation.

“Me?” a kind and silent voice answered, “I’m a ghost.  A ghost of Barbora 
Radvilaitė.”

/.../

Miglė Pikturnaitė, grade 4a

Working in groups and individually they illustrated the legends, which 
resulted in an exhibition of paintings arranged on a school stand.

The students collected the information concerning Vilnius landmarks 
which were presented to their peers during the lessons of natural science.

The use of ICT in the classroom has become an integral part of  con-
temporary education. Therefore, in engineering lessons the students had 

to encode questions and assignments based on the selected information 
on the capital Vilnius with the help of QR code generator. These tasks 
were used in the quiz called “Can you recognize the objects of the capi-
tal”. After the quiz was over, the students produced the leaflets regarding 
Vilnius renowned objects, which they would be able to present to the 
quests coming to the capital city. A vote in favour of the most attractive 
brochure was cast as well.

The acquired knowledge concerning the landmarks was also integrated 
in mathematics. According to the data provided, the students determined 
which particular century the buildings were built, estimated the number 
of years marking the sustainability of buildings, completed the tasks by 
converting measurements into smaller and larger units based on the dis-
tances between the objects, compared the heights of the buildings.

Mathematical task: Vilnius objects, converting distances into smaller and larger units
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During art and technology lessons the learners were eager to work 
ingeniously and creatively. The groups opted for the particular buildings 
of Vilnius old town which they designed using a range of materials. Their 
creations were photographed and used to make a film with the help of 
a program “Movie Maker”. Once the exhibition was arranged, everyone 
had an opportunity to enjoy the works of their peers.

During music lessons the children learnt how to rap Lithuanian his-
torical facts and folk songs about their homeland, its struggle for free-
dom.

We are glad to admit that in the course of “Erasmus+” international 
project the students were encouraged to take pride in their city, to receive 
vivid impressions, to discover and hear the new facts concerning their 
capital city Vilnius.

Primary teachers Lina Kairiūkštienė ir Renata Žukauskienė
.

On 2016 December 14th an educational music lesson „Across the city 
of Vilnius” was held where a medley of songs and music reflected the his-
tory of Vilnius city. Apart from pointing out certain historical events of 
our country, the music also promoted artistic and emotional expression.

Students‘ handicrafts

Music lesson 
„Across the city 
of Vilnius“

 Children 
singing
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The potential of ICT in the elementary art 
and technology lessons

RŪTA FILONČIKIENĖ, 
primary teacher-supervisor of VGTU Engineering Lyceum

Arts education represents one of the fields which enables students to 
express their personalities, foster ingenuity, provides every student with 
the opportunity to develop artistic expression and gain the competence 
to observe and assess pieces of art. From earliest childhood one ought to 
learn to be under a duty to respect art, including a provision of favourable 
environment that satisfies the artistic needs of a child.

Within a number of decades, an approach to art and the use of its 
means of expression has altered from generation to generation. The issues 
encountered regarding the new generation Z are as following: students’ 
eagerness to achieve prompt   ”here and now” results  , but not necessarily 
good ones, a superficial attitude towards the value of art, limited use of 
the means of artistic expression, lack of accurateness as well as responsi-
bility and self-reliance. It should be admitted that an increasing problem 
of this must have been also caused by parents who tend to bring up their 
offspring under “greenhouse conditions”, lack of communication and 
psychological problems in families, no restriction to pointless computer 
games, non-attendance of exhibitions or other art-oriented spaces.

A contemporary teacher constantly faces additional challenges as well. 
He or she needs to adapt to change, to be ready to work under new con-
ditions, be able to use the potential of ICT effectively, to familiarise stu-
dents with the change in contemporary culture, to form and develop their 
aesthetic taste, emotional bond with art. V. Oaklander, the representative 
of Gestalt Psychotherapy, claims that”A child‘s drawing always conveys 
a message encrypted with his inner world. In progress of creation a child 
expresses everything that lies inside: his feelings, experiences, thoughts, 
desires, needs, goals, dreams and fantasies.” Flexibility in the combina-
tion of tools of artistic expression with information and communication 

technology adds the quality to learning and teaching and offer students 
new opportunities of self-realization, a wide spectrum of art spaces.

In comparison to conventional teaching tools, ICT gains an advantage 
regarding the visualization of teaching materials (e.g. colour mixing, spa-
tial buildings or moving pictures), the experimentation, the consolidation 
of knowledge, the development of skills and abilities, instant assessment 
of students or the search for information. 

The first graders are keen on drawing using Microsoft Paint program. 
Combining their artistic skills with smart technology students opt for 
colours and paint pictures based on a wide range of topics. For instance, 
they paint tricolor or other symbols of Lithuania, Lithuanian nature. 
Once little artists complete their works, they easily save them on the 
desktop of a computer, and if they wish, they can print or send the pic-
tures to a close person or a friend from abroad.
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The next paint program in favour is Tux Paint. It is a simple program 
containing a user-friendly interface, basic paint functions, easy-to-use com-
puter mouse and a keyboard. Students cheerfully experiment and design 
with the aid of this program and therefore fulfil their creative potential.

There are other similar drawing software programs like Drawing for 
Children, Colorful child, Le Paint Petite 32, My Coloring Book, Z & 
Z Color, etc., which give children a chance to portray people, animal, 
fantasy creatures, objects in the environment as well as originally reflect 
the mood, lines, colours, natural forms. The programs also let students 
design on a vertical or horizontal paper without restrictions, to arrange 
the objects following their own rhythm.

Primary students also enjoy working with Microsoft Word program. 
Most frequently the program is used for designing a painting, advertising 
posters, leaflets, making announcements. 

There is no deny that children are very much interested in atypical as-
signments. Therefore the priceless treasure for primary learners seems to be 
the website Graffiti Playdo, where they can familiarise with various piec-
es of graffiti and try drawing by themselves.  Changing the paint bottles 
and spraying a selected colour on the virtual wall, students both express 
their creative ideas and enjoy unexpected discoveries. By spraying with one 
colour on the top of the other, children find out the possibilities of colour 
mixing , new shading, become more courageous at experimenting.

Kostas opted for the topic of basketball in order to present Lithuania 
to his foreign friends.

Not once have teachers of art and technology tackled the issue of the 
shortage of class equipment, when students come not prepared for the 
lesson or without necessary school items. In that case the application 
Cryola digi-color comes in handy, which provides the students with all 
the equipment in demand, ranging from colourful pencils, markers, felt- 
tips to various paints and brushes. It is enough to sign in the program and 
follow the objectives set for the lesson. With the help of watercolour re-
markable paintings can be created. The application contains the function 
of editing a picture, which seems to be very convenient as studentscan 
delete or edit an undesirable stroke of the brush or any other element at 
any moment. Therefore the work remains unspoilt.
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There is also an interesting tool Harmony for teaching the art of shad-
ing. By controlling a computer mouse children can draw mountains and 
their summits, snowdrifts, storms of sand or the sea. After saving a certain 
episode, they can copy and insert it into another picture. The tool can 
be integrated as a learning material not only in the classroom of art and 
technology, but also in natural science.

The program Wixie proves to be useful for its multifunctional possi-
bilities, with which students can use a variety of tools relevant to drawing, 
painting, spraying or cutting as well as text boxes, clip art pictures, sound 
recording or animated pictures, etc. It is regarded as a more sophisticated 
program but the third and fourth graders can easily master it to realize 
their creative projects.

Vicosity is a tool for performing modern arts  which enable students 
to make various  layers, spatial buildings, broken lines, to adjust the light, 
to rotate the picture and move it towards any direction, to make lazer 
projections of light by marking the exact points of the work, to apply 
modern effects and create colourful presentations.

Primary students find Artpad program particularly attractive because of 
the demo version which illustrates the stages of designing a picture. Learn-
ers can opt from the range of colours, the width of a line, drawing tech-
niques, cancel the last operationindependently. In addition, they are aware 
of how to record every move of the hand by clicking the right button, to 
repeat the action and start their drawing once again. If a teacher needs to 
teach how to draw a certain object, he or she has also a possibility to make 
a simple educational film. While a recorded picture is being drawn by a 
program, it is possible to slow the film down, to edit or even stop it.

The use of Artpad program largely motivates students since it provides 
a diversity of music, the borders suitable for their composition and an 
opportunity to store their works in a chosen art gallery, e.g. a fantasy, 
vintage or modern gallery.

Draw Island, Draw.to, Flock-draw, Slimber are certain paint spaces of-
fering a limitless choice of painting tools, each of them being interesting 
and distinctive. Students use the tools when the principle of „an inverted 
class „is applied, i.e. when learners study independently at home.
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One more collection of special tools for drawing and painting can be 
found on the website Queeky where users are able to design animated or 
spatial drawings, animated pictures, have a chance to visit extremely wide 
galleries and learn the process of designing from others. With the help of this 
program primary students make animated cartoons, lay a wash, combine 
shades or apply effects. A junior artist can select a certain format, background 
of his work, to edit, save, cut, send or demonstrate it accordingly.

Despite being complex, many students find Scratch program quite ap-
pealing. It is a part of a programming environment where they can learn not 
only to draw but also to program the actions of characters and to develop co-
herent dialogues between them. Having tried the program, the second and 
third graders were able to create their first mathematical tasks which were 
later presented to their own classmates as well as to their foreign peers.

Sumo paint is considered to be one of the most modern and professional 
paint websites, which is more than a wide selection of techniques. Draw-
ing in progress of time, modelling, constructing, designing spatial objects 
are available. The program is designed to practice hand drawing of animat-
ed spatial figures, which can be transformed, moved, reversed or rotated. 
Therefore the time, spent at the workshop full of sophisticated buildings or 
other pieces of art, becomes entertaining for both a child and an adult.

Drawing online by using Onemotion equals work with watercolours 
as there is an opportunity to improve the shading, change the thickness 
of a brush, spray, lay a wash, move or edit the painting.

Pencilmadness program gives children a chance to try not only graphic 
drawing, sciagraphy or retouching with the help of a pencil, but also to 
experience drawing in ink, the peculiarities of making ink blots.

In case there is an interest in making a stencil for embroidering on pa-
per, it is recommended to use Zefrank (see Picture 7). With the click of 
a mouse, marvellous ornamentation can be created. Thestencils together 
with remarkable pieces of embroidery are later exhibited in thematic expo-
sitions which are open for the class and the whole school community.

One more interesting application, which can be easily mastered by 
seven or eight-year-old children, is ABCYA.com. By using this software of 
drawing and animation, students improve their digital literacy and realize 
themselves as little artists who are capable of designing a dynamic picture 

and developing a plot. The first and second graders easily create various 
advertisements, invitations, and informative announcements regarding 
the events organized in the class or at school, including competitions or 
outings. Students benefit from the use of ABCYA.com when they can 
integrate their knowledge from natural science or other subjects into the 
activities of a project. This is how digital products occur. Gradually and 
unconsciously children deepen their knowledge and become creators.

LEGO We-Do brickset, including its supplement and programming 
equipment become practically useful when it comes to improvement of 
1-4th graders’ spatial awareness and constructing skills.
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Junior students are very keen on constructing with lego bricks. Makinga 
variety of animals or people seem to be as preferable as designing buildings. 
The created objects are able to move and follow different instructions pro-
grammed by the students. The program enables students to experience the 
process of creativity through constructing, programming, witnessing the re-
sult and at the same time to familiarise with the modern technology in an en-
tertaining way. For instance, the first graders were able to construct the croco-
diles that open their mouth, drawbridges that can open, boats with raising 
sails and monkeys capable of kicking a ball. A creative product brings positive 
emotions and motivation to continue designing, encourage making more and 
more sophisticated buildings and overcoming more complicated tasks.

The first and second graders willingly use the program Tagxedo in order 
to create a range of images. Once the first graders learn writing words, they 
can easily frame and match the words with the pictures, combine a variety 
of the font and colours, create the mood of the text. This tool may success-
fully be used in senior classes to design virtual word clouds, e.g. names of 
teams and students, to encipher the key of a lesson theme, etc. 

To design posters, mind maps or announcements I-IV graders use a 
simple computer program Popplet, which helps students develop interac-
tive stories – posters regarding the landmarks of Vilnius old town. With 
the aid of this tool the learners improved their constructing skills, spatial 
and visual sensations.
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Glogster. Edu is a tool which let students successfully create informa-
tive posters. During the process of designing posters the second and third 
graders learn how to search and insert the information or a picture, to 
incorporate his or her own drawing, music or video. The considerable 
potential of Glogster. Edu improve students’ writing, drawing and text 
editing skills.

Senior primary students are eager to learn how to deliver Powtoon 
presentations, where they form the main characters, develop the plot, 
dialogues, draw and insert the details of environment, select photos, ef-
fects of a dynamic text or a picture, change the background, select a voice 
track and insert a suitable piece of music. This program considers to be 
suitable for a teacher who intends to work creatively and also the one who 
pursues an integration of a diversity of school subjects. 

The students who master Photoshop or PhotoEditor are offered more 
opportunities to deliver animated presentations, to personalise them by 
inserting various edited photos, pictures of nature from school outings, 
the results from conducted testing or experiments, their constructed 
buildings, sculptures, etc. 

 From the very first school days during the art and technology lessons 
primary students not only improve their drawing, fine motor, cutting, 
folding and other skills, complete a range of practical tasks, but also ob-
tain quite a lot of information regarding workplace safety issues, discuss 
the possibilities of colour mixing, familiarise with the ways of painting, a 
variety of materials and textures. To avoid tiring and boring presentations 
of theoretical material, there are plenty ofinteresting strategies for them 
to be applied. The delivery of the new educational material using Mi-
crosoft PowerPoint notebook engages students and also facilitates their 
learning process while observing vivid informative slides, and lets them 
absorb and memorise images quite effortlessly.

Teachers frequently notice that while explaining and demonstrating 
new theoretical material particularly lower-grade classes find it difficult 
to concentrate and retain their focus for a long time. Therefore Micro-
soft Mischief software may be sufficiently used for a more attractive pre-
sentation, teaching and consolidation of the new theoretical material. 
Slides contribute to a child‘s better concentration and involves into active 
work by using smart tools. Slides also prove beneficial to the provision of 
prompt feedback and better self-evaluation possibilities.
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The vast majority of primary students bring their mobile phones dur-
ing their first school year, which shows that they adore working with 
smart tools in the classroom. Kahoot.it is a simple virtual space for creat-
ing and arranging a variety of quizzes. A teacher, who produces a task, is 
given a code. Once students type it into their mobile devices, they can 
see a question and multiple choice answers. They opt for the right answer 
and click on it. The answers of participants are instantly generated in 
the teacher‘s computer program which reveals statistical data regarding 
each student as well as a number of the right answers, speed, mistakes, 
achieved scores and atable sheet ready for printing.

Digital technology, deliberately integrated in the syllabus of art and 
ICT, empower students to realise themselves, inspires creativity and ac-
tive participation in computerised art competitions. It also stimulates to 
take interest in the new ways of realisationof art and equipment, to mas-
ter novel tools for artistic expression, to achieve better results in the art 
and technology classroom, to vary the content of a lesson itself.

Parent or foster-parent support is of the utmost importance concerning 
this particular choice of a child.  Whether a child is encouraged to inten-
tionally spend their time on a computer for studies or to attend various 
educational spaces of art, it very much depends on his or her parents’ will.

It seems that a common interest between teachers and parents proves 
to be utterly significant while educating the generation Z, where digital 
educational tools, if purposefully chosen, inure to students’ benefit un-
questionably.

Application of shared 
Comenius practices – mind maps

Author: Miglena Stoyanova
Senior teacher
Vasil Kunchov Secondary School – Vratsa

Title Description of natural zones
Resume The task is aimed at facilitating fifth grade (Grammar school) 

Geography and Economics classes. Its completion stimulates 
the application of acquired knowledge on nature components 
– climate, water, soil, wildlife, map-reading, contour map 
navigation and presentation of an appropriate image of nature 
zones. It implies Information and Communication Technolo-
gy skills for searching for information on the Internet. There is 
some freedom of performing the steps of the task; individual as 
well as team work are provided. The task is suitable for students 
aged 12.

Introduction You know the nature zones and how to describe them. Nature 
travel, using a map, the books and magazines we have read 
give us the opportunity to discover natural diversity and our 
planet’s unique beauty.

Task Present proof of the beauty and diversity of Earth’s nature. 
Search out appropriate images on the Internet. Using the ac-
quired information, create a poster of a nature zone.
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Goals 1. Building skills for:
‒	 identifying a nature zone using an image;
‒	 comprehending the reasons for nature zone change upon 

latitude and altitude.
‒	 presenting nature zone using an appropriate image.
‒	 stating an opinion on nature’s diversity and beauty.
2. Creating a conscious necessity for protecting and preserv-

ing biodiversity.
Process Stages:

Activities for updating and consolidating new knowledge and 
skills:
Task 1. Remember the rule for describing a nature zone.
Task 2. Identify nature zones using an image. In each pho-
tograph, confirm the nature zone feature which helped you 
identify it.
Task 3. On the contour map, outline the main nature zones of 
the Earth. Create a map key.
Task 4. Trace the position of the main nature zones and explain 
it. /Appendix 1/
Activities for introduction of new skills:
Presenting a Double Bubble mind map.
Task 5. In your notebook, draw up a mind map which com-
pares the natural conditions in the tropical deserts as well as 
the ice deserts (at least two indices for similarities and differ-
ences). /Appendix 2/
Activities for creation of the final product::
Individual work – creation of a mind map.
Team work – assigning the creation of a poster for homework:
Present proof of the beauty and diversity of Earth’s nature. 
Search out appropriate images on the Internet. Print the ac-
quired images. Create a nature zone poster.
• Activities for practicing the new skills:
Discussion of the completion of the task with a view to creat-
ing a mind map. Result summary.

Timing Task 1. – 3 minutes
Task 2. – 7 minutes
Task 3. – 10 minutes
Task 4. – 5 minutes
Task 5. – 10 minutes
Result discussion and summary – 3 minutes
Assigning homework  – 2 minutes

Sources Resources pre-prepared by the teacher, Internet resources for 
team work. 

Help -	 Ask the teacher for help.
-	 Use the atlas as a resource for drawing up a contour map.
-	 Use the textbook as a resource for creating a mind map.

Output Students’ individual work output – coloured contour map, pre-
pared mind map.
Teams’ homework output – poster.

Evaluation Students’ evaluation criteria, presented as an index card.
1. Creation of a contour map
‒	 information comprehensiveness;
‒	  precision in representation;
‒	  Availability of a correct map key.
2. Creation of a mind map
‒	  information comprehensiveness;
‒	  originality of presentation.
3. Poster presentation (in the next school class) 
‒	  information comprehensiveness;
‒	 Appropriate decorative schemeе;
‒	 originality of presentation.

Extra Using the contour map in your workbook, nature zone map in 
the geographical atlas. 

Appendix 1
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Appendix 2

Task features: 
Target age group:
11-year-olds

Educational level:
5th grade – grammar 
school

How detailed is the 
work process? 
	Steps are 

described in 
detail

	There is certain 
freedom 

	There is full 
freedom

Required 
cooperation level 
	High 
	Average
	Low

Product presentation 
to be performed 
	Via e-mail
	Via computer 

presentation
	On paper
	Orally

Area
	Subject
 Geography and 

Economics
	Interareal 
	Other _______

Optimum time limit 
1 class

Type of web use
	Web-redirection
	Short-term web 

search
	Long-term web 

search

	Web-exploration
	E-mail project
	Co-Lab

Necessary ICT skills 
	beginner 
	advanced

Reading pace
	Slow
	Average 
	Fast

Level of cognitive 
skills of the target 
group
	Low 
	Average 
	High 

Additional resources
	Library
	Textbook
	Workbook
	Atlas
	Internet images
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You and me together

Author: Daniela Ignatova
Senior teacher
Vasil Kunchov Secondary School –  Vratsa

Abstract Students aged 11/12 from Salaspils Vidushkola will get to 
know with the places of interest of Riga and Sofia, capital 
cities of Latvia and Bulgaria.

Title You and me together
Introduction Diversity and equality

We will provide some photos from Riga and Sofia to 
be discussed /location, type of buildings,sightseeings, 
population,landmarks/ in order to attract students‘ interest.

Tasks Grammar:  Revision-Present Simple, adjectives of appearance, 
comparison of adjectives;
Culture focus: Capital cities of Latvia and Bulgaria
Vocabulary: Memory tip, sightseeings, monument, rose oil, 
map, valley, ancient
Communication: informal, talk about capitals and sightseeings
Reading- Sofia, the capital of Bulgaria
Writing: My favorite places in Riga
Time budget-40 min
Homework: an article about Sofia /writing tip/ 
Tools-multimedia,computer, internet, handlings for each student

Aims Students wil enrich their knowledge about  the two capitals, 
traditions of Latvia and Bulgaria,History and culture.They 
will take a part in a discussion /oral exercises/, will broaden 
their knowledge about the two capitals, grammar provided is 
Present simple tense and comparison of adjectives. Students 
will read and understand unknown text and will be able to 
answer with or without help of the teacher.Involving non-
active children is expected.

Process Students willwatch a presentation,discuss the sightseeings of the 
capitals, will read some extra information about them /handling/, 
will get to know with some history events. They are expected to 
use „Memory maps“ to compare the facts and events.Students 
will write short texts about the sightseeings of the two capitals.

Time budget 1. Tools-multimedia, maps of Bulgaria and Latvia, thinking 
maps, pencils, PREZI 

2. Presentation on Prezi about Bulgaria and Sofia-10 min
3. Word list on the board-3-4 min 
4. Reading-5 min
5. Completing the thinking maps - 5-7 min
6. Discussion - 5 min
7. Traditions –watching the presentation 3-4 min
8. Comparing cultures - 3 min
9. Conclusion and evaluation - 2 min

Sources Internet, map of Bulgaria, History of Sofia and Riga
Help Pre questions and information about the theme, summarising 

the information about Riga after visiting  its sightseeings.
Products Creating a small story about the two capitals. Personal attitude. 

Get to know the historical facts and events about the two 
capitals, population,landmarks, famous places to be.

Evaluation 
of 
achievement

The students can speak clearly with or without help of the 
teacher, can read a map, can use the handlings, understand the 
questions and give right answers.
Thinking maps.

Additions Students age recommended 11/12
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Task features:

Target age group:
11/12-year-olds

Educational level:
6th grade – 
compulsory education

How detailed is the 
work process? 
	Steps are 

described in 
detail

	There is certain 
freedom

	There is full 
freedom

Required 
cooperation level
	High
	Average
	Low

Product presentation 
to be performed
	Via e-mail
	Via computer 

presentation
	On paper
	Orally

Area
	Subject English
	Interareal
	Other

Optimum time limit
1 class

Reading pace
	Slow
	Average
	Fast

Level of cognitive 
skills of the target 
group
	Low
	Average
	High

Additional resources
	Library
	Textbook
	Other – 

worksheets, 
instructions

	Resource disk

My Good Practice

Author: Tsvetana Tsvetkova
Senior teacher
Vasil Kunchov Secondary School – Vratsa
The present product has been created to assist young IT teachers.

Title Searching Information On the Internet
Resume The task is aimed at facilitating sixth grade IT classes – com-

pulsory education. Its completion enables students to become 
aware of search engines’ function and capacity. It implies skill 
development of Information and Communication Technology 
for web-redirection, e-mail use and web-browser. There is some 
freedom of performing the steps of the task. Individual as well 
as team work are provided. The task is a part of the National 
Education Standard for formation of digital competencies. Stu-
dents can put into practice the acquired knowledge and skills 
in order to solve various issues concerning different scientific 
areas. The task is suitable for students aged 12.

Introduction The Internet is a global network of computers, interlinked so as 
to facilitate information exchange. Give examples of how you 
or your parents use the Internet. How were the listed activities 
performed when the Internet did not exist? How big is the re-
source necessary to read information from the Internet?

Task You are a member of a research team. Your task is to draw a map 
of UNESCO sites in Bulgaria. Draw up a plan of the activities 
which you need to perform so that you can complete the task. 
Use the Internet.Create a product using Paint or Power Point.
Name the file you have created Map_UNESCO and save it 
with extension.jpg. E-mail the completed task to your teacher.

Goals Students will be informed of: 
-	 the function and capacity of search engines;
-	 the options for searching by entering a key word as well as 

performing advanced search.
Building skills for Internet information search as part of com-
pleting an assignment.
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Target 
results

The students:
-	 start a web-browser;
-	 select appropriate key words for information search;
-	 use the options for advanced information search;
-	 store the acquired information on a local computer;
-	 give examples of search engines;
-	 know the difference between a search engine and a browser.

Process Stages: 
1. Activities for updating new knowledge and skills:
Task1. On the board or in your notebooks, draw a mind map 

of the term browser. List everything that you can think of 
when you hear the word browser. /Appendix 1/

2. Activities for topic introduction as well as motivation 
for new knowledge and skills:

The challenge: a discussion on how to meet it. 
The necessary skills and knowledge are related to the acquired 

ones – logging to a website by entering the address in a 
browser address bar and surfing the Net using hyperlinks.

3. Activities for introduction of new knowledge and skills:
-	 Introduction of the terms search engine, key word –Prezi 

presentation. 
-	 Creating skills for searching for information via various 

search engines /group work/. Comparing search results by 
using the same key words with different search engines. 
Advanced search – specifying extra criteria of a key word.
Performing a sequence of tasks.

-	 Creating skills for searching for information by using im-
ages /group work/.

-	 The teacher answers questions asked by the students and 
helps with the task completion.

-	 Storing the acquired information on a local computer. 
4. Activities for creation of the final product:
Team work
-	 starting applications such as Paint or Power Point
-	 inserting images
-	 creating images
-	 typing in, editing and formatting a text

-	 saving a file
-	 sending the created file to the teacher via e-mail
5. Activities for practicing the new knowledge and skills:
-	 Online testing via the Kahoot platform – testing students’ 

knowledge.
-	 Discussing task completion. Summarising results.

Timing 1. Creating a mind map: 5min
2. Presenting the new knowledge: 7min
3. Creating skills for searching for information: 5min
4. Creating the final product – a map: 15 min.
5. Sending the file to the teacher – 3min
6. Online testing: 5min
7. Discussing and summarizing the results:3min
8. Giving homework – tasks „I would like to present” /for ad-

vanced students/and „Individual work” – 2 min
Sources Internet resources, instructions from the teacher
Help 1. Think of what you need to continue

2. Ask the teacher or a classmate for advice
3. Creating studying skills through cooperation between the 

different groups in the class
Output e-mail with an attached image file, which is the actual comple-

tion of the assignment
Evaluation Teacher’s  evaluation based on preset criteria:

1. searching for and saving acquired information
2. operating the tools of a particular application
3. formatting objects
4. final product, saved in an image file
5. task analysis
6. task authenticity
7. sending the assignment to the teacher via e-mail
8. online testing result

Extra Using a workbook, work sheets, testing form, resources which 
include task completion instructions
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Appendix 1 – mind map

Final product option

Task features:

Target age group:
12-year-olds

Educational level:
6th grade – 
compulsory education

How detailed is the 
work process? 
	Steps are 

described in 
detail

	There is certain 
freedom

	There is full 
freedom

Required 
cooperation level
	High
	Average
	Low

Product presentation 
to be performed
	Via e-mail
	Via computer 

presentation
	On paper
	Orally

Area
	Subject 

Information 
Technology

	Interareal
	Other:

Optimum time limit
1class

Type of web use
	Web-redirection
	Short-term web 

search
	Long-term web 

search
	Web-exploration
	E-mail project
	Co-Lab

Necessary ICT skills
	beginner user
	advanced user

Reading pace
	Slow
	Average
	Fast

Level of cognitive 
skills of the target 
group
	Low
	Average
	High

Additional resources
	Library
	Textbook
	Other – 

worksheets, 
instructions

	Resource disk
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LEGENd: “THE HOuSES OF MALICE 
ANd THE HOuSE OF THE GObLINGS.”

Lesson plan by Fernando Villar

back to the Future ... or ...To the Past

Introduction: 
Speaking about legends, a place or culture of a people is and must be 

something motivating for students; however, each day we find that there 
is a loss of intangible cultural heritage of our society. That loss obscures 
our roots away from our everyday places and focusing on others away.

Therefore, to deepen our heritage, remember our culture, places and 
traditions we decided to unify two different worlds: the heritage one 
through the study of some traditional legends of the city of Madrid and 
the imagination one referring to date 10/21/15 in which Marty McFly 
“Back to the Future” on the 2nd film.

We use this date as attentional trigger to work in the classroom com-
position stories and leave the door open for Project implementation de-
tail below.

This project has the following goals:

1. Knowing different legends of Madrid, locating the places referred 
and placing them in time.

2. Placing characters in a particular historical context, forming a co-
herent story.

3. Writing a narrative text, following the pattern of “Morphology of the 
Folktale” by V. Propp and separating its parts.

4. Working collaboratively within the group-classroom and cycle 
groups within a gamification.

These goals will be developed through the following contents:
1. Traditional Madrid places and of its most representative neighbor-

hoods.
2. The way of life of the XVIII in Madrid: traditions, socioeconomic 

and cultural status.
3. The legend and story as narrative texts.

Throughout the project work the following skills:

Implementation:

This project is carried out under the methodology of Gamification 
in which our students assume the role of a character that will evolve 
throughout the project. In this case the characters evolve from the “Ata-
puerca man” to Cervantes, going through different stages through the 
achievement of objectives which enabled them to obtain “badges”.

In order to guide the process, a Google site has been developed and it 
collects all project information and a counter has been enabled to mark 
the final moment in which Marty had to return home: https://sites.
google.com/a/colegiosanramonysanantonio.es/ legends /

There you can find everything you need to start your implementation, 
allowing the adaptation to the characteristics of the place where it will 
perform. Therefore, we have divided it into:

•	 Main page: where it can be found the “countdown” of time left to 
develop it, all elements of student motivation as: trailer of the film, 
help request, images and  questions for our collaboration:

•	 How can we help? In which becomes the ultimate goal of the work.
•	 What should we do? What sequence of activities must be con-

formed to realize it.
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•	 Legends: we bring the legends that we interpret and complete with 
students.

o Duende´s house: https://misterios.co/leyendas-de-ma-
drid-la-casa-del-duende/ 

o Malice´s houses: 
http://www.abc.es/madrid/20150313/abcp-estas-fachadas-
tienen-truco -20150313.html 

•	 Assessment: it will be applied the self-assessment and peer-assess-
ment through a rubric attached.

With all of this we are forming a WebQuest under the methodology 
of gamification.

The task development was carried out in 10 sessions per group of one 
hour each, sequenced as follows:

1. Presentation of the activity:
In the first session we seek excite the students trying that they truly 

believe they are the character Marty McFly, they want to be him and 
therefore show good motivation to the task. So it is good to start with the 
scene of the film shown at the bottom of the screen.

Once we have viewed it, we launch the CHALLENGE: Do you want 
to help? And we show the deadline marker, otherwise the “Delorean” will 
stay in the past and you will not be able to come back.

2. Allocation of Legends:
Being two courses of 5th and 6th, it is assigned a legend for each 

course and segmented into many parts as cooperative groups have in the 
classroom. As an example given, in our case 12 per each.

We later give the legend to students and ask them to look for:
•	 What kinds of characters can stick to this legend.
•	 Which places know and which ones not.

3. Putting together by experts:
Jigsaw or puzzle technique is used due to the cooperative character, 

so we gather one member of each group with peers from others and ask 
them to put together the characters that appear.

With the information obtained from the other groups, they go back to 
theirs and share it. So we have established a first filter of the characters.

4. Formation of the characters:
We reduce in a large group the characters and characterize them. For this, 

each group take few characters, describe them, establish relationships, etc.

5. Preparation of the story:
As a result of being segmented, the new elements are incorporated to 

the traditional legends, taking note of the ideas and writing them in large 
group.

6. Approval:
As there are two distinct groups all students must approve the changes 

and hence it is always read at the beginning of the session and at the end.

7. Assessment:
For the self-assessment and peer-assessment of the legends, it is used a 

rubric developed with students.
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Our legends  were :

The Legend of the Houses of Malice.
Today we speak of the “houses to malice”, a characteristic type of 

housing in our city, which appeared in the second half of the sixteenth 
century and exemplified, as any other construction, the picaresque people 
of Madrid.

The designation of Madrid as the capital in early 1561 caused a sub-
stantial increase in population. Given the lack of housing, the compe-
tent authorities established the so-called Chamber Regalia, a burden that 
forced the owners to give up half the floor space of the house itself to any 
member of the Court who had need of accommodation.

It really was an ancient medieval rule, whose origin lies in the itiner-
ant character that has traditionally had the Spanish monarchy. It emerged 
as a compromise of vassalage, aimed at ensuring the hosting of the royal 
family, courtiers and officials, while Cortes were held in a particular city.

At this time a young scribe Salamanca, Miguel de la Vega, made his liv-
ing writing letters and poems to a young salmantino Conde. This Conde 
was getting more time in court and moved to Madrid at the request of 
King Philip II that installed in the Villa de Madrid because Toledo did 
not like by its steep slopes and because the quality of the Madrid water 
was better for the failing health of his wife.

Our young poet doubt if accompany his protector or stay in the city 
of Salamanca. Finally he decides to accompany the Duke. This is going to 
stay in a large mansion on the street Ambassadors, but he could not stay 
there had to look for close to his friend and protective housing.

He long sought a home inside the walls, first visited a neglected house 
near the Plaza de la Villa, on the back of the Cisneros House and the 
Tower overlooking Lujanes. It was a great neighborhood but the price 
was excessive; then he visited a house of new building in the streets near 
the Plaza del Arrabal, but the refurbishment of the square to become the 
Plaza Mayor and the neighborhood was very dangerous made him find a 
new home that finally found nearby Plaza de Puerta Cerrada.

The house is in a neighborhood where they lived many courtiers who 
worked in the palace. His neighbor on the right was a famous court phy-

sician named Juan de Mendoza who had studied medicine in Cordoba, it 
was very thin, pale, dark complexion and a large aquiline nose. He lived 
there with his young wife and two children.

Across the street was the gardener neighbor palace, had also moved 
there from Toledo, was unmarried and courted the baker’s daughter. The 
blacksmith lived in front of the Court, he was a strong and very fat man 
who always wore clothes holed sparks work with the anvil and the ham-
mer to the back of his enormous bellows that fed the fire.

The house was humble, on one level, but well laid out and welcoming. 
He had a small kitchen with a table and a low fire. A room to rest and one 
small in which to set the table when you touch them do write for others. 
It was very well received in the neighborhood, everyone helped and sent 
to clients that it might write, compose love poems they wrote documents 
for charters, etc. Life was going very well, because we can not forget that 
he was writing to Count.

One morning the town crier in the neighborhood came and trum-
peted the provision of 13 August 1561, just six months after the city was 
proclaimed capital, where the council urged the judicial authorities “to 
see the wrongs that are done buildings on public streets to rid it then “. 
For her the locals were required to host in their home to ambassadors and 
nobles who they borrowed to court, take care of them, feed them and 
ensure their livelihood.

Everyone was very concerned because the houses of their great neigh-
borhood and were obliged to accommodate you; however, one day a 
young man who said, “I have the solution to your problem, a good meal 
I tell you.

Tomorrow I go back and if you like my idea will nourish me for a 
week. “

The neighbors gathered at the house of the doctor, think whether or 
not to accept. At the end they decide to try, they had nothing to lose.

The next day the rogue introduced himself and told them of his plan:
Whoever makes the law makes the trap !, the law says that there are 

two ways to escape, the house is declared as “houses uncomfortable parti-
tion”, having one level or “privileged house” are those nobles . You just 
have to turn your houses so that outwardly appear to have only one level, 
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raising ceilings, exterior vision panels and on the inside have the windows 
of the second floor.

The neighbors were surprised and accepted the proposal and fed him 
for a week. This rogue toured Madrid doing the same and earning wealth 
with their ideas. so the council’s efforts did not prevent the old Castilian 
who makes the law saying might be fulfilled, makes the trap. One way 
to circumvent the rule were the “privileged homes,” as they were called 
homes that were exempt from the charge, in exchange for a favor or a do-
nation to the Royal House. Needless to say, these properties were owned 
by the wealthier classes.

The Regalia Chamber did not apply to those homes that did not meet 
the minimum required habitability, either for lack of adequate distribution, 
due to their small size, generally associated with the existence of a single 
plant. It was what was known as “uncomfortable houses partition”.

This exception eventually became the loophole that favored the prolif-
eration of “houses malice” property, seen from the outside, giving the ap-
pearance of being a “house of uncomfortable partition” but, inside, They 
gathered sufficient conditions to meet the Regalia Chamber.

Thus developed an architecture camouflage, with such bold solutions 
as uncontrolled. From large roofs of strong inclination, under which a 
second floor was hiding, until the opening of windows of very small di-
mensions, arranged haphazardly, in order that seem windows of a single 
floor when actually corresponded to a higher floor.

The rogue solution worked for a year and had no guests, but the king 
was angry because he had to stay in the palace ambassadors, retinues, 
noble, etc. So he passed a law establishing a special corps of collectors 
who will monitor compliance with the “regalia of room” is created. Over-
seeing this body was Don Recaredo Hurtado, who was known for being 
ruthless.

Beside him a special army corps commanded by Captain Villanueva 
that ran through the city in search of defaulter “regalia of room” was 
formed.

A sad morning the crier sang the edict of the creation of a special body 
of the army under the collector. This made cundiese panic in the neigh-
borhood Puerta Cerrada and the day he arrived inspection:

Home inspection Gardener:
Inspection: blacksmith house:
Inspection: doctor’s house.
After which he did not show any culpable among the friends of writ-

ing young, but back now with our protagonist had so much work to 
change neighborhood was not feasible so began remodeling to add a new 
plant, changed the roof explaining that had great leaks. The ventanucos 
gave enough light in the exterior facade, while inside two large windows 
gave a splendid light but hidden from the view of curious.

His business was such that he received visits often and that would 
make the tax collector evil begins to suspect the transfer of the house. 
One day decided to disguise himself as a peasant and go to the house of 
Miguel de la Vega to ask a poem to woo the beautiful Adriana, but our 
protagonist realizes that hands of the peasants do not have corns, and are 
too soft, realizing that is a trap and therefore leads to the kitchen where 
they write the ode to the beauty of Adriana.

Rage of the collector was huge because he cannot prove his suspicions 
so he devised another plan, enter “sack” and break the house looking for 
the door to the second floor.

Fortunately, the captain of the guard owed a favor to our poet and 
told him. The favor was because his father had a problem with taxes and 
papers had to submit to the jurisdiction and our hero made fast and did 
not ask anything in return to be very poor and his son in the war. This 
debt made captain’s family were very grateful and never forgot.

Together they boarded up the door to the stairs, leaving a large chipped 
to give the feeling of old wall and the old moisture leaks.

When they reached the soldiers destroyed the house looking for the 
top floor but found nothing.

This failure caused the taxman it was dismissed by harassing, without 
proof, to a prosperous writer whom the king had taken great appreciation.

At the end the baker was released by royal grace, to help implement 
a party for an important ambassador with a special bread. It made such 
a good impression that the king decided to release him. He was received 
in the neighborhood with a big party, a great Madrid stew with a good 
barrel of wine.
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Over time, the constructive chaos grew and no qualms about building 
indoor spaces, such as patios, yards or gardens, and even in alleys. All an 
urban mess, which Madrid took several centuries to leave.

“The House of the Goblins “
An old legend tells about Madrid in the confluence of the Duke of 

Liria, Martyrs Square Alcalá and Nobles Seminary streets stood the House 
of Trolls. This magnificent manor house was indistinguishable from the 
others. It was built in the eighteenth century by King “Carlos III” known 
as “the best mayor of Madrid” for his contribution to the reform and 
modernization of the city by adding sewer, sidewalks, plazas, etc. The 
house passed through several hands, until he was hired by the Duke of 
Liria who used at night as a meeting place for games and big money bets 
without the king’s knowledge.

At this time Madrid had many military old who roamed the streets 
looking for life. Among these military highlights Saavedra, distant rela-
tives of the great Spanish writer Miguel de Cervantes, who like him had 
been devoted to arms as family subsistence. But the economic, social 
crisis, famine, disease and suffering the pains the people, did bring up 
being highly decorated military to make a living as hired assassins rich 
nobles who lived in the city. So they went from being an honest to solve 
the problems of the evil Duke of Liria family.

One day the Duke of Liria ordered them to kill because Count Her-
nando had given the king a typical sword of his country. The sword had 
precious stones embedded and its scabbard was the name of King Carlos 
III in golden letters. This gift had made him the favorite of the king, 
which made the Duke of Liria had great jealousy and decided

The Saavedra family long thought what to do, kill and starve and leave 
his family without sustenance. In the end they opted for the murder and 
a cold winter night appeared in a fog the corpse of Count Hernando in 
the basement of the House Bakery.

When they got home they felt guilty, sad and frustrated; and they 
decided to take revenge on the Duke and make him lose his honor and 
wealth. They thought a plan and decided to use the noble mansion used 
the Goblin as a second home.

His idea was simple impersonating elves from exploiting the name 
and sewers go through the basement of the house and scare them away. 
They could live in that house,

Tuesday 13 a day of bad luck, on a cold winter night dressed as elves. 
They took some old canes, stained their clothes green, wore wigs, false 
beards, and rings were put into ears and noses, as earrings, and us great hats 
that made them look more prettily, so his appearance was elves perfect.

The nobles playing and laughing in the house. Gambled large sums 
of money, land, jewelry ...  it was when an argument between several of 
them, one of them the evil Duke originated, and an interior door sud-
denly opened and a bearded little man who imposed silence them . At 
first they were silent because they were all baffled by the appearance of 
that mysterious elf, but when finished inquire who it might be and how it 
could have slipped into the house, however it was the thing they again en-
gage in the discussion that had been suspended. Without knowing how 
or where they went, half a dozen dwarves armed with clubs pounced on 
players and beat them.

The goblins were appearing through a passage behind the fireplace and 
large sacudiones propinando attendees, who were playing and spending 
their wealth in the game. Players rushed out of the house, the one that 
ran the Duke was leaving behind his wealth in the house.

Among the riches he had currencies of many countries, including an-
cient coins and many of Brazil because the Duke had large land there.

They had succeeded, the Duke was ruined and his honor was lost 
when it was discovered his illegal gambling and scam the king, so he was 
imprisoned and died

When they saw that they had run out of work and homeless they 
decide to stay and live in the home of the Duke because it was big and it 
was thought to be haunted and cursed.

In reviewing what the nobles had left, they discovered lot of money, 
jewelry, etc. especially the coin was Portuguese. Our protagonists decided 
to change weapons by counterfeiting gold. They did lead into gold bath-
ing, filing coins, etc. all this was working very well until it appeared the 
Dona Rosario de Benegas, Marquise de Hormazas he had just bought the 
mansion.
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It was old, fat and ugly, strong-willed. She had been widowed for many 
years and the gossips spoke of her husband did not die of disease but she 
had poisoned him. She was a woman who was not afraid of anything or 
anyone.

Our “ goblins “ were hiding in the basement, in the back door where 
they had the workshop but could not live there, they had no space. So 
they decided to do the same thing with the Count.

The Marquise was installed on the second floor, while organizing the 
first. As I wanted to leave my best and wanted to decorate your tastes, 
starting with the curtains were very opaque. But I miss one portiere and 
an image of the Child Jesus in his crib he had brought from his previous 
home.

It angered by the loss sent register all their servants, but it seemed. 
the Marquise He was giving them a good scolding, as a surprise when he 
entered the room a dwarf with the image of Jesus in his hands, and after 
this four dwarves carrying the portiere was missing.

The frightened Marquise ran to the middle of the street, where the 
baker reassured and told the story that ran in the neighborhood on the 
abandonment of the Duke so it took less than two days to take to their 
heels, putting the house up for sale without even have

The house was uninhabited for a while, our friends, still faking coins 
and cambándolas in nearby markets to the city with such good quality 
that people did not see fakes.

One summer day appeared Don Melchor de Avellaneda, a canon of 
Jaen. One day, when he wrote to the bishop of his diocese to ask for a 
book by Father Tineo he needed for his sermons, just before signing the 
letter, looked up and saw amazed as before him appeared a dwarf dressed 
in a suit altar boy who He is carrying in his hands the book that at that 
moment was asking the bishop.

This time, instead of running away, Don Melchor was determined 
to seek and dig the place he had come and where the mysterious elf had 
disappeared, but the search was fruitless. Canon decided to ignore the 
fact, but a few days later was preparing to say Mass in the convent of the 
Afflicted and needed proper clothing a day, ordering a page to go to the 
house to get her. The page with the clothes under his arm and when he 

was about to close the door of the house to return to the convent, heard 
inside a curious little voice that said, “Is not that the color of this day 
again for ornaments They are corresponding “. The page turned slowly 
and saw the figure of a dwarf derisive quickly disappeared like the wind.

He told what happened to cleric vowing to not return to that house 
and Don Melchor, it seems that a little sick of both dwarf, also decided 
to leave.

The cleric gave the home to Jerónima Perrin, a washerwoman who 
lived upstairs until allthough the lease or until he found an apartment 
to stay. True, the day the woman was about to wash blankets owned by 
the Marquise de Valdecañas. That done, and as usual on the banks of the 
Manzanares, left the clothes drying by the sun and wind. He went home 
to eat with the intention of returning later to pick up the clothes, but 
when he was home a terrible storm that prevented him from leaving for 
her broke. As I looked out the window of the attic imagining the anger of 
the Marchioness, I needed clothes for that night and which was known 
for his bad temper, he heard a door slam in the doorway of the house. 
Going down, he found three soaked dwarf carrying a huge basket with 
all my clothes. It is said that the washerwoman, who had heard all the 
rumors about the little elves, left the house that stories had reached the 
Holy Office, perhaps by cleric contributions. So the Inquisition got down 
to work with the aim of expelling demons of the place.

Statement was taken to several witnesses and a thorough search 
throughout the property took place, every corner, from the cave of the 
basement to the roof that inhabited the laundress. But he did not find 
anything or anyone. therefore they began to think of evil spirits, and in-
quisitorial order, one day at sunset, appeared before the house a religious 
procession led by the Bishop of Segovia. They had huge candles, holy wa-
ter and a lot of salt. Bishop poured on the walls many liters of this water 
which he had blessed and many kilos of salt, and delivered hundreds of 
prayers and holy-rollers with which concluded the exorcism course.

Our friends had already gotten a good fortune and a big compared to 
them, Corredera Alta de San Pedro Street. But he had to erase evidence 
so they decided to incite the people of the house, saying that inhabited 
ghouls, goblins, ogres, etc.
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The villagers, tired of so many legends, went to the house with beaks 
to tear it down; it shortly after it was burned and fell into oblivion.

Our protagonists lived a quiet life but decided to spend a new joke to 
his former neighbors. They decided to reveal his secret and reportedly, 
people suddenly saw opening a concealed trapdoor in the rubble of the 
basement part and how it came out nine dwarfs, of which it is said that 
they were counterfeiters and used night to go out to distribute.

Another version says that, after many years, the house was demol-
ished to construct the building that today there, and that the workers, 
when they reached wing of the basement, which were unaware of their 
existence, they found nine dwarves haggard among a lot of machines 
to counterfeit money. According to a report of the Royal Academy of 
Fine Arts of San Fernando, who studies the architecture of the building, 
it ensures that the currency counterfeited in the building were doblillas 
Brazilian gold and everything was a montage of these rogues that were 
invented a farce in which involved several dwarves to frighten tenants and 
falsify them to leave them alone.

Without doubt that this is one of the most bizarre legends Madrid we 
can find, with dwarves, the inquisition and even Fernando VI himself 
involved in it.

LEGENd: “THE FOuNdATION OF THE CITY 
OF MAdRId.”

Lesson plan by Arantza Campollo

ObJECTIVES
- Knowing the history of the foundation of the city of Madrid.
- Knowing and looking into classical mythology.
- Using web 2.0 tools.
- Working collaboratively.

CONTENTS
- Elaboration of a timeline of the history of the foundation of Madrid, 

with the mythological characters involved in history.
- Creation of an interactive poster using Glogster tool.
- Geolocalization in Google maps of the Goddess Cibeles in Madrid.
- Realization of a puzzle with the image of the square Cibeles.

dEVELOPMENT
The session is developed as follows:
The class is divided into 4 teams with their corresponding roles (if the 

class has base groups, they will remain the same, otherwise simple tech-
niques will be used to develop cooperative groups).

Each group will be responsible for carrying out an activity in support 
of the original text provided by the teacher of the legend of the “Founda-
tion of the city of Madrid”.

Then the text is distributed with the legend divided into several parts. 
The first activity to be carried out will be the rebuilt of the text so as to a 
shared reading later. (Timing: 10 m).

 Once the text has been read, the technique of headlines is performed, 
a technique in which, with one word, aspects of the text must be high-
lighted: mythology, time, gods, etc.

This will distribute the 4 main activities to be carried out:
1. Elaboration of a timeline with the facts of the legend of the founda-

tion of the city.
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2. Creation of an interactive poster with images of the Gods.
3. Geolocalization of the Goddess Cibeles.
4. Make an online puzzle of the square Cibeles.

GROuP 1. - Timeline (45 m)
They go to the website: www.timerime.com/es where the first step is 

to sign in.
A time line is created by inserting the years and places indicated in the 

legend.
Images and / or text can be added as support.

GROuP 2. - (45m)
Elaboration of an interactive poster.
Students go to the website address: www.edu.glogster.com, and a new 

poster is started.
Small prompts of the legend are inserted with the images as support.
It is possible to insert audio and / or video.
The poster must be a summary of the legend worked previously.

GROuP 3. -  (45m)
In this group they must prepare a map to indicate the route from Ato-

cha railway station to Cibeles square. They must insert the route in public 
transport, besides the introduction of the location coordinates in a GPS.

GROuP 4. - (45m)
Creation of an online puzzle with a free image (creative commons.)
They go to the web: www.jigsawplanet.com and select create, enter the 

previously chosen image of the Goddess Cibeles and insert the number 
of pieces.

All the activities are performed simultaneously in a timing of 45 m.
In later sessions each team exposes their activity so that the end of the 

sessions all teams know the legend of the “Foundation of Madrid”.

LEGENd OF THE FOuNdATION OF MAdRId

It is said that…  it was to, among survivors, end the legendary Trojan 
War with Aeneas, the Greek prince Bianor, who to avoid his death, went 
to the port to find a ship to escape in the Aegean Sea, but finding none, 
he stepped through the mountains to reach the current Albania, where 
he founded his kingdom.

When he died, he was succeeded on the throne by his son Tiberis who 
had two children: Tiberis and Bianor. The first from his legitimate mar-
riage and the second with a beautiful peasant sorceress called Mantua. 
Tiberis to avoid conflicts in the succession of his kingdom, delivered a 
wealth of Mantua and his son in exchange Bianor to leave his kingdom. 
So, they travelled towards north where they founded the city of Mantua 
(currently Montova) in honor of his mother.

As an adult, Bianor had a dream in which the god Apollo tells him 
he has to leave the city and go where the sun dies, or if not. All would 
die from a terrible epidemic. At first no one believed him, not even his 
mother, but seeing it slowly began to die many of their relatives, finally he 
decides to set off the trip. His mother, before leaving, he advised to Ocno 
that means “who has the gift of seeing the future through dreams.”

And so begins a fantastic journey with endless adventures that take 
you to our hero Ocno Bianor to very distant lands, just to where the sun 
dies... and there at that time, just about 4,320 years after the creation of 
the world, 2,078 years after the flood, 879 years before the birth of Christ 
and 150 years before the first Olympiad, it is when finally occurs most 
important of this beautiful legend...

More than 10 years later it took the hard journey of Ocno, Bianor to 
get to where the sun dies, one night, Apollo in another of his dreams, an-
nounces that he had come to the place chosen to found his new kingdom. 
When he awakes he discovers that is surrounded by a beautiful landscape 
with a beautiful blue sky, with many rushing streams and where bears 
and other animals lived peacefully in their forests of oaks and berry trees. 
This place was inhabited by a people they called “the Carpetanos” or “no 
country” who were waiting for some sign from the gods to settle their 
homeland.
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Ocno told them his dream and together they decided to build their 
settlement they called Mantua (by his mother) Carpetanorum (derived 
from Carpento which in Latin means car, which can be derived from the 
seven stars which have the shield of Madrid which can symbolize the sev-
en stars of the Big Chariot in Spanish is called “car”). They built a wall, a 
hamlet and even a palace. By building the temple conflict it arose because 
some wanted it to be dedicated to God Apollo and others not.

Ocno to resolve this conflict called the God Apollo in his dreams, ask-
ing him to help him. Apollo said two things: first, that the city should be 
devoted to the goddess “Metragirta” (also called “Cibeles” the mother of 
the gods, the goddess of the Earth, daughter of Saturn), and second, that 
the new city to be happy, prosperous, cease discord and city would live so 
many centuries as the gods... He would have to sacrifice his life...

When he awoke, Ocno told his people Apollo’s decision, and ordered 
to dig a deep pit. When it was finished, he was introduced in there and 
covered him with a huge carved slab.

The carpetanos sat down to pray around the slab for several days, until 
suddenly a great storm which descended a cloud shaped chariot pulled 
by two lions and over, Metragirta, the goddess Cybele was formed. Then 
he felt the earth tremble, the goddess Ocno tore his grave and made it 
disappear.

Since then, the city would receive the name of the goddess Cybeles 
which was consecrated Metragirta that later evolved (Magerito, Mageri-
tum, Magerit, Madrit and finally, Madrid “The city of men without a 
country”. Over the centuries, the city has been through good and bad 
times, but, as Apollo promised Ocno Bianor, it will always be prosperous, 
happy and eternal and of course... never go away.

THE KISS by GuSTAVO AdOLFO bÉCQuER

Lesson plan by José Ignacio Rivera

Objectives.
- Knowing one of Bécquer´s legends called The Kiss.
- Identifying the part of a narrative text.
- Being conscious of how important is personalizing to get involved 

and understand a story.

Introduction
This lesson plan is to accompany The Kiss. A transcript of the legend is 

included at the end of the lesson to print so students can read as they watch 
the clip. Teachers who cannot play the clip can have students read it.

This lesson plan has five parts;
Prepare
Present
Practice
Self-evaluate
Expand

Prepare 
Ask: What do you know about armies occupying another country?
Write notes on board as students answer about their knowledge of 

how armies occupied other countries. Possible vocabulary to teach may 
include; siege, besiege, loot, looting, defeat, conquer, conqueror.

Make sure students know the key vocabulary words from the story.

Vocabulary;

Lodgings
Hussars
Monk
Leagues

Hail
Quartered
Chaste
Slab

Galatea
Give a toast
Forbearance
Flesh and blood
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Presentation 
Begin by saying the main character of this legend is a young captain 

who is fascinated by the beauty of a lady carved in marble. 
Students watch the clip or they read in groups of 4 the legend. They 

must work in groups of 4 in order to answer the questions proposed be-
low.

In the first part we read, we learn about what the Captain is doing. 
I’m going to think about how I would feel in this place and write some 
notes.

Explain “As we read this story today, we will apply the strategy per-
sonalize. When we personalize, we put ourselves in the story. Imagine 
you are one of the people in the story. Think how you would feel in the 
situation they are in. The same is done in the second and third part.”

In the second part we read our captain met up with an old friend. 
Here, the captain told him about his feelings.  What do you think your 
feelings would be like? What would your friends think of your feelings? 

In the third part we read they were in a party. Here they drink, laugh 
and the captain introduces Elvira’s husband. At last the captain reveals his 
intentions. How would you react in that situation?

The groups discuss their ideas and they get a common answer.

Practice
The different groups share their opinions to the rest of the class. After-

wards, they´ll write a chart on their notebooks comparing their reactions 
to the captain´s ones.”

Walk around the room giving guidance as needed. When most of the 
students have finished, fill in the chart together with the class.

Discuss the meaning of the ideas given.

Self-evaluate
Ask students, “Do you think personalizing helped you to understand 

this story? How?” Let’s students give their own examples.
Continue by asking students, 
When is this legend located? 
How long does the action narrated in the legend take place? 

What image does the legend offer of the Napoleonic troops? 
Where is that statue and how does the captain come to that place?
What do the soldiers think of the captain’s strange hobby?
What happens when the young captain tries to kiss the sculpted woman?
In this legend the fable of Galatea is mentioned. Summarize it briefly.

Expand
Ask, “Think of other times when you can personalize. You can use this 

strategy when you are reading literature or news stories or watching a film. 
There are many ways that personalizing can help you to learn. Try using 
this strategy tonight when you do your homework or in your next class. 

THE KISS by GuSTAVO AdOLFO bECQuER

I

Madrid, 1808
(It’s night and full moon)

(Group of 10 soldiers. One of them carried the French flag. In front a 
Captain of Dragoons. They move from the school gate to the front steps. 
Resound boots and weapons. Together with the Captain, walk another 
soldier with a lantern lighting the way)

Captain. “You know, if the lodgings they have prepared for us are re-
ally as bad as they told me, I think it would almost be preferable to set up 
camp in the country, or in the middle of a square.”

Sergeant.  “But what more could you expect, Captain?  In the Royal 
Palace there is hardly room for another grain of wheat, let alone a man. 
That also goes for Las Salesas, because in it there are cells where fifteen 
hussars are sleeping. The convent where I am taking you is not a bad 
location; three or four days ago one of the units travelling through the 
province arrived here, but thanks to the fact that it will be staying in the 
cloister, the rest of the church is free.”

(A brief silence)
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Captain.   “In short, it means that discomfort is better than nothing. 
Anyway, if it rains, and it certainly looks like it from the way the clouds 
are gathering, we will have cover. That is something at least.”

Sergeant.  “These are your quarters.” 
(They climb all the stairs and knock on the door. He opens a monk 

with another lantern and leads them through the lobby to the Church. At 
first fall silent and go down the corridor, staring at the ceiling, the choir, 
the sides . After the voice start to rise and complain)

A soldier. “What quarters King Jose has prepared for us!”
Another soldier. “Holy crap! So this is how an emperor soldier after a 

long journey of thirteen leagues is rewarded!”
Another soldier.  “Damn it! It is as cold as Hell! Bring the bottles, 

Pierre!
(They drink and laugh and gradually are placed on banks to sleep, 

wrapped in their cloaks. The Captain moves through the church quietly, 
watching his men are quartered. Finally, he goes to the banks that are in 
Cruise and lies in one of them and falls asleep. They spend a few minutes 
peal is heard hard a bell. Captain wakes up, cursing and looking around. 
suddenly his gaze is fixed and open in amazement eyes . Plane of the face 
of the statue of the woman. the scene is short.)

II

(Next day, in the morning. The captain out the door of the school and 
goes walking into the yard. Avanza and there is a group of officers who are 
talking. One of them saw it, it recognizes and addresses far from it).

Officer 1. Paul! Paul Leduc! Don’t you remember me? I’m Adrien Le 
Brun, from the school!

Captain.  Le Brun! After such a long time we’ve met here, in Ma-
drid.

Captain.  Glory days! Spain is French now!
Officer 1.  Yes it is! Hail the Emperor!
Everyone.  Hail the Emperor!
Captain. Where have you been quartered?
Officer 1.  We are in Las Salesas Convent. We arrived first and it’s a 

nice place, no distractions though, you know what I mean…We´ve only 
seen nuns and they’ve been hidden since we arrived. (laughs) and you? 
Where are you quartered?

Captain. Quite close from there! In San Martin Convent.  (pointing) 
There you can see the tower!

Officer 1.  “And speaking of lodgings, how was everything last night 
in the place where you were staying?”

Captain. “Oh, we managed well enough. And although I didn’t get a 
lot of sleep, the reason for my wakefulness made it worth staying awake. 
Having to put up with insomnia next to a beautiful woman is definitely 
not the worst thing that could happen to you.”

Officer 1.  “A woman!” That’s what they call beginner’s luck.”

Officer 2.  “It must have been a girlfriend from Madrid who had been 
following him to make military life more bearable.”

Captain.  “Oh no! It was definitely not that. I swear by all that is holy 
that I have never known her, and that I would have never expected to see 
such a beautiful woman in such uncomfortable lodgings. It was what you 
could call a real adventure.”

Officer 2. “Tell us about it! Yes, tell us about it!” 
Captain. “Last night I was sleeping like a man who was still carrying 

the weight of traveling for thirteen leagues when I was jolted from my 
sleep by an awful noise, a noise that deafened me for a moment and then 
left my ears buzzing for almost a minute, as though a hornet were singing 
in my ears.”

“As you may have gathered, the cause of my shock was the first clang 
from that infernal giant bell that the monks have hung in their cathedral, 
with the evident purpose of keeping the faithful from ever getting any 
sleep.”

“Cursing the bell and the person who was ringing it until the horrible 
clanging finally stopped, I was about to get some sleep again, when an 
incredible and extraordinary sight greeted my eyes. In the dim light of the 
moon entering the church through the mullioned windows of the main 
chapel, I saw a woman kneeling next to the altar.”
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“You will never be able to imagine anything like that incredible, noc-
turnal vision that was barely visible in the shadows of the chapel, like the 
luminous figure of those virgins you have seen from a distance on the 
stained-glass windows of a cathedral.”

“Her oval face where there was an indication of spiritual tranquil-
ity; her harmonious features with a soft and melancholy sweetness; her 
intense paleness, the pure lines of her slender figure, her calm and noble 
expression, as well as her floating, white dress, all reminded me of a the 
women I have dreamed about ever since I was a child. Chaste and heav-
enly images, the idealized object of an adolescent love!” 

“I thought I was the victim of a hallucination and did not take my eyes 
off of her, not even daring to breathe for fear that it would make the spell 
vanish. She remained motionless.” 

“When I saw her so diaphanous and so luminous, it felt like what I 
was seeing was not a terrestrial creature, but a spirit who had taken on a 
human form for a moment, using a ray of moonlight to descend through 
the window and enter the darkened chapel.”

Officer 1. “But wait... How did the woman get there? Didn’t you tell 
her anything? Didn’t she explain what she was doing there?”

Captain. “I didn’t want to speak to her because I was sure that she 
would not answer, nor would she see me or hear me.”

Officer 1. “Was she deaf?” 
Officer 3. “Was she blind?” 
All together. “Was she mute?” He was asked by several of those who 

had listened to his story.
Captain. “Yes, she was all of that because she was... marble.”
Officer 1.  “Let’s clear this up, once and for all. As for statues, there 

are more than a thousand, a veritable harem, in Las Salesas. A harem that 
I can now put at your disposal since, from what we are hearing, a woman 
of stone is now as important as a woman of flesh and blood.”

Captain.  “Oh no! I am sure that none of them could be like mine. 
Mine is a true Castilian lady who, through a miracle of sculpture, was not 
buried in her tomb, but is still kneeling, in body and soul, over the slab 
that covers it with her hands stretched out in a gesture of supplication, 
while she is immersed in an ecstasy of mystical love.”

Officer 1.  “The way you are saying, it looks like you are going to end 
up trying to convince us of the truth of the story of Galatea.”

Captain. “Well, personally, I can tell you I have always considered it 
pure fiction; but after last night, I am beginning to understand the pas-
sion of that Greek sculptor.”

Officer 1.  “Then, in view of the splendid qualities of your new lady, 
I think you don’t mind introducing us to her. I, indeed, can tell you that 
I will not be satisfied until I can see that marvel. But... What the heck is 
wrong?... Are you trying to shy away from showing her to us? Ha, ha, ha! 
That would be fine, if you were now going to be jealous.”

Captain.  “Jealous, jealous. No, not of men. But now you can see how 
greatly this whole thing has affected me. Next to the statue of that woman 
there is another marble statue, one as somber and as life-like as she is, of 
a warrior… undoubtedly her husband… So I guess… I am going to have 
to confess everything, even though you mock my foolishness… If I had 
not been afraid everyone would think I was mad, I would have already 
broken it into a hundred pieces.”

Officer  2. “Alright, alright; we have to see her.” 
Officer  3. “Yes, yes, we need to know if this thing is worthy of such 

a grand passion” 
Officer 1. “When can we get together for a drink in the church where 

you are staying?” 
Captain. “Whenever you wish. Tonight, if you prefer. By the way, with 

my luggage I also brought a dozen bottles of Champagne, real Cham-
pagne, a gift from our brigadier general, who is a relative of mine.”

All of them.  “Bravo! Bravo!” 
Officer 1.  “We’ll all drink wine from our country!”
Officer 2. “And we’ll sing a song by Ronsard!”
Officer 3.  “And we’ll talk about women, including the woman of our 

host.”
Captain. “So then. See you tonight!”
All of them. “Yes, see tonight!”
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III
(Night. Entrance of the three officers Captain in the Church)

Officer 3.  “I must say, this is certainly not the best place in the world 
to have a party.”

Officer 1. “That’s right! You are bringing us to meet a woman in a 
place where you can hardly see your hand in front of your face.”

Officer 2. “Yes, and it is also so cold it feels like we must be in Siberia,” 
Captain.  “Calm down, gentlemen. Calm down, everything can be 

remedied. If you wish, we can make a buffet, but before it is my great 
pleasure to introduce you the lady of my thoughts. I think you will agree 
that I have not exaggerated her beauty.”

Officer 1.  “She is an angel indeed!” 
Officer 2. “It’s a pity she is of marble! Even though it only gives the 

illusion of being next to a real beautiful woman, it is still enough to make 
you want to spend the entire night just looking at her.”

Officer 3. “Don’t you know who she is?”
Captain.  “After remembering a bit of Latin I learned as a child, I was 

hardly able to decipher the inscription on tomb, and from what I could 
gather, it talks about a nobleman of Castile who campaigned with El 
Gran Capitan. I have forgotten his name, but this woman you see here, 
who must be his wife, was called Dona Elvira de Castaneda, and I swear 
that if this copy is anything like the original, she must have been the most 
remarkable woman of her century.”

(begin to uncork bottles of Champagne. They sing the Marseil-
laise. Laughter, shouting, swearing. The Captain drinks in silence, as 
self-absorbed)

Officer 2.  “Come on, give us a toast; you are the only one who hasn’t 
given one all night long!”

Captain.  “I give a toast to the Emperor and to the victory of his army, 
which has made it possible for us to come here to Castile and to flirt his 
lady in this tomb to a Cerinola victor!”

(Military collect the toast with a round of applause, and the captain, 
swaying, takes a few steps to the tomb.)

Captain. “No, don’t think I have anything against you because I con-
sider you a rival. On the contrary, I admire you as a patient husband, a 
worthy example of forbearance and gentleness, and in return, I want to 
be generous. As a soldier you must like to drink... I would never want 
you to say that I have let you die of thirst after seeing us empty twenty 
bottles. Here you are!”

Officer 2.  “Captain! be careful what you do. You know how people 
of stone respond when someone insults them. Remember what happened 
to the hussars in the monastery of Poblet. They say that the soldiers in the 
cloister attacked people with their granite swords when they tried to paint 
mustaches on them with coal.”

Captain. “Do you think that I would have given him wine if I hadn’t 
known that he would have been able to swallow what fell in his mouth? 
... Oh!... no! …I don’t believe, like you all, that these statues are only 
chunks of stone that is as lifeless as it was on the day it was taken from 
the quarry. Undoubtedly, the sculptor, who was almost a god, was able to 
give his work a breath of life that does not permit it to move or walk but 
still infuses it with a strange, mysterious life that I am not able to explain, 
but that I can definitely feel, especially after I have drunk a bit.”

Officer 1. “Fantastic! Have another drink, and go on.”
Captain. “Look at her!... Look at her!... Can’t you see the hint of red-

ness in her transparent and delicate flesh?... Doesn’t it seem to you that 
beneath this thin and blue epidermis of soft alabaster there is a pink fluid 
of light that is circulating?... Is this not life?... Is this not real?...”

Officer 2. “Oh, yes, absolutely. If only she were flesh and blood.”
Captain. “Flesh and blood! Misery and rottenness! I have felt how 

my lips and my heart smolder in an orgy. I have felt the fire that flows 
through my veins, seething like the lava of a volcano, whose caliginous 
vapors that trouble and disturb my mind, cause it to see strange visions. 
Then, the kiss of these women of flesh burned me like molten steel, and I 
cast them away with horror and disgust because then, like now, I needed 
a breath of cool, fresh air for my burning forehead, to drink ice, to kiss 
snow… snow that is filled with soft light, snow tinged with a golden 
ray of sunlight… A white woman, cold and beautiful, like this woman 
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of stone, who seems to incite me with her fantastic beauty that appears 
to flicker like a flame, who tempts me by opening her lips and offers me 
a promise of love… Oh!..., yes!...A kiss… just one kiss from her would 
extinguish the burning that consumes me.”

Officer. “Captain! What are you doing? That’s enough! Let the dead 
rest in peace!”

THE ENd

LESSON  PLAN FOR ENGLISH 
AS A SECONd LANGuAGE

Teacher: Melinda Tupek   Grade:  4   date: 20. 02. 2017.   Erasmus+  
Module:   ‘’Legends of the City of Zagreb’’
Lesson:   The Legend of Lotrščak Tower and the Grič Cannon

Lesson Type:  An introduction of new vocabulary, the legend of Lotr-
ščak Tower and the Grič Cannon

Task Organization:    - frontal, individual and group work
Teaching Methods:    - demonstration, listening and repeating (in 

choir and individually), listening and discriminating, reading individual 
words, copying some individual words, miming (TPR) activity

Educational  Aims:  – to create a pleasant atmosphere in the classro-
om, to encourage participation in all activities, to encourage active liste-
ning, to cooperate in a group

Linguistic Aims:  – to name some new vocabulary items (see key voca-
bulary), to act out a poem using TPR, to make a picture or a paper model 
and use the key vocabulary in small groups 

Functional Aims: – to nurture the proper pronunciation of  key voca-
bulary, to develop an awareness of Croatian legends and culture

Learning outcomes/competencies:   - the pupils will be able to reco-
gnize, identify and name some words based on the topic of The Legend 
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of Lotrščak Tower and the Gric Cannon  which are listed in the key 
vocabulary

Key vocabulary: New- tower, cannon, shoots, windowsill, Ottoman 
army, gate, Gradec

(For review- hill, bell, ring, window, old, black, big, strong, safe, night, 
there’s)

Teaching Resources:  copies of the rhyming poem ‘’Lotrščak Tower’’ 
for pupils, vocabulary (picture) flash cards, word cards, magnets, blac-
kboard, chalk, glue, tape, markers, paper, paper rolls, boxes for models, 
(picturebook ‘’The Grič Cannon’’ and map of Europe - optional)

Correlation: History, Language  - Legends 
__________________________________________________

BOARD PLAN:   CROATIA - LEGEND

– picture cards:     – word cards:
     

bell       gate          Grič cannon     Lotrščak Tower  Ottoman army   Gradec

shoots               windowsill

LESSON ARTICuLATION

Introduction: (5 min)
Greet the pupils, introduce yourself and tell them that we will be tal-

king about a Croatian legend. Ask if anyone knows where Croatia is. (It 
can be shown on a map of Europe.) ie: ‘’Hello everyone, I’m teacher Melin-
da and I am very happy to be here! Today we are going to talk about Croatia 
and a legend!’’ Write the topic Croatia - Legend on the board. Explain that 
a a legend is a story based on historical facts.

development: (35 min)
1.  Introduce the new vocabulary using flash cards: (6 min)
Introduce the new items:  tower, cannon, shoots, windowsill, Otto-

man army, gate, Gradec using flashcards:            
a)  Show the pictures and explain them and their significance. 
b) Say the word. The class listens and repeats the words in chorus and 

individually. 
c)  Put the pictures on the board. Ask some pupils to come and point 

to them.  
d)  Write numbers above the pictures and ask ‘’What number is the 

tower?’’ After that ask ‘’What is number two?’’
e) Read the word cards in chorus. 
f )  Ask individuals to read the word cards and to put them up on the 

bord under the correct picture. Then check as a class. 
2.  Miming the rhyme LOTRŠČAK TOWER (TPR): (6 min)
 a) The pupils listen and look at you while you say and mime the rhyme:
There’s an old, old tower on a hill, (Join your hands into a triangle 

shape, then show a hill.)
There’s a black, black cannon on the windowsill. (Join your hands into 

a circle shape.)
The cannon shoots, shoots each day at noon,  (Close and open your 

fingers twice.)
To scare the Ottoman army away, BOOM!  (Extend your arms and 

hands as if shooing away.)
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There is a big, big bell at the top.  (Join your hands into a half-circle 
shape.)

The big bell rings, rings and never stops, (Make a half-circle with one 
hand and move as if ringing.)

Until the strong, strong gate is shut tight, (Fold one arm across your 
chest, then the other.)

And Gradec is safe, safe for the night.  (Put your hands together under 
your head as if sleeping.)

b) Repeat the rhyme, the pupils mime with you.
c) Say the rhyme line by line. The pupils repeat after you.
d) Do it once more but say it as if it were a secret. The pupils repeat 

after you.
e) Do it once more in a variety of voices (loud, soft, low…). The pupils 

repeat in the same way.
f ) Mime and say the rhyme together.
3. Ordering: (3 min)
Hand out the flash cards to different pupils. The class says the rhyme 

and the pupils with the pictures must order themselves according to the 
poem. The class can help them.

4. Individual reading activity: (3 min)
Hand out the rhyme to the pupils. Ask them to read the poem to 

themselves and to circle the rhyming words. Check. Then read the poem 
together.

5.  Group listening activity: (2 min)
Say the rhyme again but make mistakes. The pupils must spot the 

mistakes and correct them.

There’s an old, old house on a hill, 
There’s a black, black cat on the windowsill. 
The cannon sings, sings each day at noon,  
To scare the teachers away, BOOM!  
There is a big, big bus at the top.  
The big bus rings, rings and never stops, 

Until the strong, strong school is shut tight, 
And New York is safe, safe for the night.       

   
6. Group work: (14 min)
Divide the class into groups of four. Each group can draw a picture or 

make a paper model of something in the rhyme. Some examples are: the 
Lotrščak tower, the Grič cannon, the gate…

They must write some of the new words on their picture or model.
Closure: (6 min)
1.  Presentations:
Groups present their pictures or models to the class.
2. Evaluation:
Pupils show a ‘’thumbs up’’ if they liked English class today, a ‘’thumbs 

down’’ if they didn’t and a ‘’waving hand’’ if it was so-so. 
If time permits:
Read the picture book ‘’The Grich Cannon’’ to the class.

FLASH CARD MATERIALS:
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Lotrščak Tower      Gradec         
Ottoman army           bell
Grič cannon             shoots          
windowsill              gate       

PUPIL’S MODEL OF LOTRŠČAK TOWER:
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Topic: Legends
Lesson: Legends of the City of Zagreb
Grade: 6

Learning Outcomes/Competencies:

•	 read the legends and orally summarize each one
•	 identify and name the main characters of each legend
•	 apply what they’ve learned by completing the worksheet 

and playing a variety of games

Lesson Type: analysis
Task Organization: pair work or group work 
Teaching Methods: discussion, writing
Resources: picture books, a variety of games, worksheet 

Lesson Articulation
      
INTRODUCTION: Students discuss the idea of a legend and come 
to a definition.
ANNOUNCING THE TOPIC: Today we will read 5 legends and iden-
tify the elements which make them a legend in the literary sense. 
We will also examine the historical elements in legends.
DEVELOPMENT: The students read the legends. Then they orally 
summarize each one and complete a worksheet. 
After completing the worksheet, the students play the games.

Description of the games:

Game no. 1 – Memory 

Students need to find pairs of cards. The game is over when all 
pairs are correctly found and matched.

Game no. 2 – Card Game

The cards are on the table. One student takes a card, reads the text 
and studies the picture on the card. After that, he turns the card 
over and returns it on the table. After this, he rolls the dice. He 
must answer the question on the card which corresponds to the 
number thrown on the dice. If the student answers correctly, he or 
she keeps the card; but if he or she doesn’t know the answer, the 
card must be put back. The winner is the student who collects the 
most cards.

Game no. 3 – The Legend Trail

Students take turns throwing the dice. They must get a 5 in order 
to start (to put their man on the start square). When they roll the 
dice after this, they must move their man the number of squares 
shown on the dice. Each square has a question. The student must 
correctly answer the question in order to stay on that square. If 
they don’t know the answer or answer incorrectly, then they must 
return to their previous square (the square on which they were on 
before they rolled the dice). The winner is the first man to reach 
the finish.
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TEACHER: Marijan Fitz dATE: 4th May 2016 GRAdE: 8 SubJECT: English 
TOPIC: Legends  
LESSON TITLE: The Grich Cannon
KEY WORdS: ancient, the Ottoman Empire, Turkish army,   attack, pasha, 
roasted chicken, a cannon
ObJECTIVES: introduce vocabulary related to the legend The Grich 
Cannon, develop an understanding of listening / reading, understand the 
importance of Croatian history and cultural heritage of Croatia, sensitize 
students to read in English
TEACHING OuTCOMES / COMPETENCIES: Students will be able to 
specify the characters and events in the legend of The Grich Cannon, to 
describe and explain what it symbolizes
TEACHING METHOdS ANd TECHNIQuES: brainstorm, checking the 
known facts, listening comprehension, choosing the correct answer, ques-
tions / answers, frontal work, individual work, group work

LESSON STRUCTURE:
Introduction
- teacher shows the picture of Lotrščak
T: “Do you know what is the name of that tower and where 
is it? 
S: Its name is Lotrščak Tower (Kula Lotrščak in Croatian). It is 
on the top of the hill called Grič (Grich) 
T: it’s special because there is a cannon on the fourth floor and 
the cannon fires at noon every day. Do you know why?”
- students try to guess - teacher writes their predictions on the 
blackboard

Telling the story
- teacher introduces the new vocabulary:
T: Today, I will read you a story about The Grich Cannon. Be-
fore we start let’s see some words we’ll hear in the story: an-
cient - very old, the Ottoman Empire - Turkish Empire (1299 
– 1923), The Ottomans - the Turks, Turkish army,   attack - to 
fight against, pasha - high military rank in Ottoman army, 
(Hasan Pasha - in the story), roasted chicken - chicken pre-
pared on fire, a cannon - a heavy weapon that uses gunpow-
der and cannon balls.”

CORRELATION 
WITH OTHER 
SUBJECTS:
History

AIDS & MEDIA:
The Story book, 
a computer, a 
projector, black 
bord

MATERIAL:
Course book, 
Teacher’s 
Book,  Teacher’s 
Resources Multi-
ROM

T: Now, you’ve seen the words we’ll hear in the story. Did you 
change your opinion? Are you sure about the reason why does 
the cannon fire at noon every day?
- teacher reads the first part of the story:
- part one
T: “Long, long ago, in ancient times, things were very different 
than they are today. There were many armies and there was 
a lot of fighting. The Ottomans often attacked Croatian lands, 
burning and destroying everything in their way.
One day, the people of Zagreb saw a large Ottoman army 
camped not far away from their city. They knew that the Ot-
tomans would attack them, so they quickly started to make 
preparations. They got their swords ready and made the city 
walls stronger. They also got a cannon so that they could de-
fend their city. They were very proud of their cannon because 
it could shoot very far.”
1st pause - teacher asks:
T: “What were there in ancient times? What was the Otto-
mans’ fighting strategy? What did the people of Zagreb see 
one day? How did they prepare? What do you think the people 
of Zagreb did after they finished with the preparations? What 
would you do”
- part two
T: “When they were finished with all of the preparations, it 
was almost noon. It was a warm and sunny day so the peo-
ple decided to try out the cannon to see just how far it would 
shoot. At just that time, the Ottoman Pasha was having roast-
ed chicken for lunch. All of a sudden, he heard the thunder of 
a cannon!”
 2nd pause - teacher asks:
T: “Were your predictions correct? Why did the people of Za-
greb fire the cannon? What was happening at the same time 
in the Ottomans’ camp? What do you think the Ottoman Pa-
sha did? What would you do if you were him?”
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- part three
T: “The cannon ball fell right in the middle of his camp! The soldiers 
were confused and started yelling and running around! 
Hasan Pasha and his army were scared and ran away in fear! 
Today, the Grich Cannon still fires one shot every day at noon in order 
to remember Zagreb’s famous victory over the Ottoman Empire.”
3rd pause - teacher asks:
T: “Were you right? Where did the cannon ball fall? How did the sol-
diers react? How did they feel? What did they do? What happens to-
day and why? Do you remember what you told me when I asked you 
why the Grich Cannon fires at noon every day? Were you right?”

Practice
- students in groups (4 students) write a cinquain poem (the poem 
with 5 lines, the name cinquain comes from Italian cinque which 
means five) “The Grich Cannon”
-  teacher gives them an example:

The title:             Grammar test
2 adjectives:             difficult, annoying
3 verbs or gerunds:            learning, writing, cheating
4 words: feelings or proverb:         what a waste of time
1 noun - description: what is it or synonym:  disaster

- groups read their cinquain poems

LESSON PLAN
Grade 7
Legends

Teacher: Noemi Ajduković   unit: Legends of the City of Zagreb
Topic: Legends        Lesson: The Black Queen 
   

Educational aims: developing critical thinking

Linguistic aims: listening comprehension, introducing key vocabulary: 
to rule, ancient, a raven, a drought, to dry out/to dry up, tormented, thirst, 
a well, exhausted, to run away, a miracle, a spring

Functional aims: predicting and guessing

Learning outcomes: listening comprehension    
   make educated guesses about the story

 predict events in the story 
 listen and discriminate

   translate vocabulary entries into L1
guess the meaning of key vocabulary entries from 
the context

Teaching techniques: predicting
         guessing

 listening and discriminating 
 guessing the meaning from the context
 discussing
 summarising

        
 - frontal,  individual work

Teaching aids and media: whiteboard/markers (blackboard/chalk)
     notebook

THE BLACKBOARD:                             The Grich Cannon
Lotrščak Tower
ancient
the Ottoman Empire
Turkish army
 attack
pasha
roasted chicken
a cannon

The title:      Grammar test
2 adjectives:      difficult, annoying
3 verbs or gerunds:     learning, writing, cheating
4 words: feelings or proverb: what a waste of time
1 noun - description: what is it or synonym:  disaster

a cinquain poem (the poem with 5 lines, the name 
cinquain comes from Italian cinque which means five)
eg.
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blackboard plan:

                 The Black Queen – guided listening key vocabulary

to rule
ancient
a raven
a drought
to dry out/to dry up
tormented
thirst
a well
exhausted
to run away (to escape)
a miracle
a spring
                                                                

EVOCATION
-based on the title of the story written on the board they are going to 
listen to, students make predictions about the Queen and the content of 
the story; teacher encourages guessing, there are no wrong answers

-teacher writes vocabulary entries for students to copy; students volunteer 
translations/explanations/synonyms/antonyms for words they already 
know; for any words they don’t know, students will guess the meaning 
from the context

REALIZATION OF MEANING

The black Queen – guided listening

-students listen to the story told in 4 parts
-they make predictions about the characters and the events in the story, 
listen to the story and check their ideas, then guess what will happen next 

-teacher asks mostly open ended questions, follows students’ reactions, 
encourages students to guess, predict and comment openly because the 
process is more important than the final answer 

-after each paragraph, go through key vocabulary and provide additional 
explanation if needed

REFLECTION
5’ discussion
-What is the moral/message of the story?
-students are asked to think about the story and try to express its message 
in one sentence

POSSIBLE QUESTIONS:
Were your ideas and predictions about the story (based on the title) con-
firmed?
1. Why did the Queen wear only black?
2. Why did she choose a raven as a pet?
3. What would you miss the most if there wasn’t enough water for everyt-
hing?
4. What is your favourite drink? Is it healthy?
5. What do you think will happen next?
What happened? Were your ideas and predictions about the story con-
firmed?
1. Why did the Queen refuse to give water to her people?
2. Would you do the same? Why? Why not?
3. How would you feel if this happened to you?
4. What would you do?
5. What do you think will happen next?
What happened? Were your ideas and predictions about the story con-
firmed?
1. Where did the spring come from?
2. What will be the first thing the people do with the water? What would 
you do first?
3. Why did the well in Medvedgrad dry up?
4. How did the Queen and her servants feel?
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5. What do you think will happen next?
What happened? Were your ideas and predictions about the story con-
firmed?
1. The legend says that  the Queen sent her servants to the woods in search 
of water, but no one came back. Why? What do you think happened?
2. How did the Queen feel all alone in her castle?
3. What was she thinking at the time?
4. What do you think about the end of the Black Queen? 

The black Queen legend - complete text

In the woods overlooking the hills of Medvednica, stands the town of 
Medvedgrad. Medvedgrad, or Bear Town, got its name from the many 
wandering bears in the area. 
Long, long ago, when foreign kings ruled this land, queen Barbara Celjs-
ka ruled from the ancient city of Medvedgrad. 
The legend says that she only wore black, 
that she had a monstrous pet raven which often sat on her shoulder, 
that she kidnapped, tortured and imprisoned all who happened to stum-
ble upon her, 
that she schemed and conspired to maintain political power 
and even practiced black magic and alchemy.  
The people feared her and considered her to be a witch.
It’s no wonder she was named the Black Queen.
One day, a terrible drought engulfed the land. 
All the rivers, lakes, springs and wells dried out. 
The people were so tormented by thirst that they did the unthinkable 
and turned to the feared queen for help. 
The Black Queen still had some water 
in a deep well inside the Medvedgrad castle walls… 

*   *   *
…but she refused to give any to the people.  

The evil queen sent her black dogs on the anguished people and the 
queen’s guard whipped and chained those who were too exhausted to run 
away.

Desperate, the people cursed her and turned away in search of water.  
Disappointed and suffering they wandered the woods. 
Suddenly, …

*   *   *
…they heard the murmur of water. 

By some miracle, they found a spring which had not been there before. 
They were saved! 

At the same time the deep well in Medvedgrad dried up.
The Queen and her servants were now tormented by terrible thirst.

The Queen sent her servants to the woods in search of water, …
*   *   *

…but no one came back.
The Black Queen was left alone in Medvedgrad with only her monstrous 
raven and her black dogs. 
Crazy with thirst, the animals turned on her and chased her over the 
castle walls.
The violent means have violent ends. And that was the end of the Black 
Queen.

People believe that the water from the queen’s well had turned its course 
and started flowing from the new spring. This is why this well, which 
flows to this day, is called The Queen’s Well.

THE  END

The Mysteries of European Capitals Project is a very important part of 
our school life. The project activities are a part of the school curriculum 
and are carried out mostly through extracurricular activities. The topic of 
the project is not only connected with our History, Croatian, English, Art 
and ICT curricula, but is especially connected with the extracurricular 
activities of our student co-op Izvor. Legends are a part of our intangible 
cultural heritage and they represent the need of all nations to preserve 
their cultural identity. 
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Participating in the project, our students are developing linguistic and 
social skills of the 21st century: communication, collaboration, creativity 
and critical thinking. In this way they are preparing for the real world in 
which people are interconnected and collaborate in order to achieve a 
common goal.

Promoting cultural diversity and comparing other cultures with our 
own, we are increasing our tolerance, learning to respect diversity and 
realizing that our differences do not separate us, but enrich us.

Gunta Lagzdiņa

Tasks about legends at Visual Arts lessons

The tasks are created for learning visual arts forms. It’s possible to 
make lesson more interesting and attractive using different materials 
and methods. The tasks allow students to work both individually and in 
groups. Pupils are acquainted with the world of art using legends, thereby 
visual arts are connected with history and literature. It is essential that 
the tasks are created for working with drawing ink, pencils or paints and 
using modern technologies. Exercises help to develop finger motility, to 
practice sense of colour, estimation by sight, train the features of character 
like patience and friendliness.

Task No.1 
Calligram of the Legend. 
Age: Grades 4 to 9 
Materials: pencil, eraser, black felt-pen or drawing ink (or coloured 

felt- pens)
Sequence of tasks:

1) The teacher explains what is calligram and shows different examples.
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For example:

Figure 1: Calligram (Source G art-factory)

Figure 2: Calligram (Source Lapicero Magico)

2) Junior students draw the event or a character of legend with a 
pencil. The drawing is filled with the name of each object. Senior 
students draw it using words which are in the text of legend. The 
drawings can be created using only some highlighted words or 
letters from the text.

Kristaps of Riga
Once upon a time there was a ferryman named Kristaps. He carried 

the people across the river Daugava. He was very strong, tall and big. He 
lived in a little hut on the bank of the Daugava. When people needed to 
get to the other side of the river, they asked him.

Once at night he heard the child crying on the bank of the river. 
Kristaps went out of the hut and asked, “What happened to you, child?” 
– “I need to get across the river!”

Kristaps didn’t want to do it, but the child was crying so hard that he 
couldn’t refuse. 

 Kristaps was carrying the child to the boat, but to his surprise, the 
child became heavier and heavier and he couldn’t carry him further to 
the boat. It was very dark, and the child looked as he fell asleep. Kristaps 
thought, ‘’I will carry him to the boat tomorrow.”

He took the child to his hut and put him to bed, but Kristaps lay 
down on the floor. In the morning Kristaps woke up and went to the 
child’s bed to take him across the Daugava. But to his great surprise the 
child was gone. At the place where the child was sleeping there was a large 
pile of money. Kristaps bought Riga for all that money, because in those 
days Riga was so small that a wolf could run through it. Since then people 
called him Kristaps of Riga.  

Task No.2 
Picture – art of letters.
Age: Grades 6 to 9 
Materials: a photo of the object, computer
Sequence of tasks:
1) The students are acquainted with a legend about roosters on the 

church spires in Riga.
2) Take a photo of the object (a church, a rooster). Put the photo on 

the computer. Make changes in the picture using website http://
lapin-bleu.net/software/textorizer/.
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For example:

Figure 3: The Rooster of Riga (Source Restaurators)

Task No.3 
Stained glass 
Age: Grades 7 to 9
Materials: pencil, eraser, gouache paint, sheets of coloured construction 

paper, paintbrush, paper knife, glue, scissors.
Sequence of tasks:
Students get acquainted with the legend about the roosters on the 

church spires in Riga. They draw the rooster from the photo on the 
sheet of paper A4.Then they look at the sample of a stained glass in 
the presentation and change their drawing as a stained glass – making 
drawing outlines  5 –10 mm thick. They cover the other side of paper 
with black gouache. When the paint has dried, they cut the empty space 
inside of contours with a paper knife. Using coloured construction paper 
they stick it in empty squares.

Task No.4 
Graphics
Age: Grades 4 to 9 
Materials: Pencil, eraser, black markers in different thicknesses and 

paints for supplement.

Sequence of tasks:
Students draw a rooster on the A4 paper illustrated in the picture. 

Then they colour visible light and shade contour area in their picture with 
ordinary pencil. They use different textures to fill the area. The picture 
can be coloured too.

 
Task No.5 
Searching for textures
Age: Grades 4 to 9
Materials: mobile phones or tablets
Sequence of tasks:
The task is carried out at the object. Each student takes two photographs 

– one of a detail on the particular object (for example, a window) and 
another photo of all object. Photos are saved on the phones. Then they 
send photos to their teacher. The teacher asks to guess the object looking 
only on the detail. Then the teacher shows the second photo to show 
what it actually is. 

For example:

Figure 4: St. Peter’s Church (Source AILab)
  
Task No.6
Painting/sculpture comes to life
Age: Grades 6 to 9
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Materials: photos of sculptures, clothing, fabrics, items in the picture, 
phone or camera

Sequence of tasks:
Divide students in groups, raffle a photo of sculpture, and using 

different properties show a posture and gesture. Another group has to 
guess the sculpture. Choose the main character, a dresser, a photographer 
in each group to prepare for show. They have to decide about evaluation 
criteria.

Tasks can also be performed using a variety of painting reproductions.
For example:

Figure 5: St. Peter’s Church (Source redzet.lv)

Task No.7
Symbols
Age: Grades 4 to 5 
Materials: pencil, eraser, crayons, A4 sheet.
Sequence of tasks: They draw the pictures instead of missing words in 

the gaps of legend. Then they draw an imaginary rooster on the church 
spires on the sheet of paper.

For example:

The Rooster of Riga

The towers of the oldest Riga’s churches – Dome Cathedral, St. Peter’s 
Church, St. John’s Church and St. James’s Cathedral - are not decorated 
with crosses, but with roosters. According to Christian traditions, the 
rooster protects diligently from evil and with his morning song he can 
frighten the evil away. The time before the rooster’s song is full of evil and 
Jesus predicted his followers, “Before the rooster sings the third time, you 
must deny me thrice.” Because of that the rooster should be lifted as high 
as possible to hear his voice further.

The Rooster of Riga

The towers of the oldest Riga’s churches – Dome Cathedral, St. Peter’ 
Church, St. John’s Church and St. James’s Cathedral - are not decorated 

with , but with  . According to Christian traditions, the 

 protects diligently from evil and with his morning  he can 
frighten the evil away. The time before the rooster’s song is full of evil and 

Jesus predicted his followers: “Before the  sings the  time, 

you must deny me thrice.” Because of that the  should be lifted as 
high as possible to hear his voice further.
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Inga Vītuma-Brūvere

EXPLORE ANd LEARN AbOuT FAMOuS PLACES 
IN CAPITAL CITIES

(Old Riga in Latvia)

Introduction
The information can be used in different types of activities to improve 

knowledge at history of capital cities, their famous places and legends 
about them.

Activities give opportunity to work individually, in pairs or in teams, 
to strengthen cooperation skills, expand knowledge, to increase interest 
in historical places and objects, to use historical concepts. Overall, the 
capital objects are popularized.

Target audience
No age limit, better for 4 - 9th grade students at history, social studies 

and class teacher’s lessons.

Activity 1 “Sightseeing route”
The teacher chooses the objects so that students could divide in pairs 

and find out information about the object. One of them looks for infor-
mation about the history of the object, and the other a legend about the 
object.

The sightseeing route is prepared and walking around the city they 
stop at each object, a pair presents their object.

At the end of the route, when all objects are presented, the students 
arrange them chronologically.

Activity 2 “Find the names of streets”
The word puzzle can be done individually or in pairs. The task is given 

in the worksheet. The street names are located in the letter box horizon-
tally and vertically and diagonally. The names of streets are offered in the 
worksheet.  Students colour the found names.
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For example:
Gleznotāju, Kalēju, Aklā, Aldara, Audēju, Laipu, Jāņa, Amatu
A L D A R A F R A M

U C A B U M U H N K

D R A I A A F V E A

Ē I I K P T K O L L

J Ā Ņ A U U M L N Ē

U S D S M J E T Ā J

G L E Z N O T Ā J U

Activity 3 “Twin puzzle” – Squares of Riga
The task is to find a suitable description to the given object. There is a 

picture of the object (a church, a city square, a street ...) on the card, but 
on the other card description. You can play in pair or in a group. If you 
have several sets of cards, the groups can compete.

For example:

One of the oldest in-
habited places in Riga. 
There was Livs village 
on the coast of a natural 
harbour next to the river 
Riga. It was affirmed by 
results of archaeological 
excavations. During the 
archaeological excava-
tions there were found 
the remains of masonry 
buildings that can be

It appears in the city 
plan in 1650. There were 
small city scales until 
1864, so it was called the 
Small Scale Square.

The area of this square 
is 720 square meters.

It was established 
after Seleckis project 
in 1950. The buildings 
were destroyed during 
the second World War. 
The official name of 
this square was the Phil-
harmonic Square. The 
square was reconstructed 
after K.Barons project in 
1974. The road network 
and a place for rest were

built before 1201, as well 
as trade, craft and fishing 
tools.

set up. In the central 
part of the square there 
is a pool with a fountain 
which currently is not 
working.

Activity 4 “Arrange the names of streets”
The activity can be done individually, in pair or in a group. The table 

with the names of town streets and their description with historical facts 
and characteristics is given.  Pupils arrange the street names:

1) According to the length, starting with the shortest (Key:  E-A-D-
F-B-C)

2) According to the time of their formation (Key: D-C-E-F-A-B)
For example:
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A 
Mucenieku (Cooper) Street was formed in the 17th century after 

moulding city walls and expanding the city area. Mucenieku Street was 
named after barrel makers who lived there. The length of street is 75 metres.

b 
Rīdzenes Street was formed in the beginning of 19th century. For the 

first time the name of the street appears in 1810 in the written historical 
sources as Rīdziņa Street.  The street was formed on the place where was 
the river Rīdziņa. In 1923 it was renamed as Rīdzenes Street. The length 
of the street is 265 metres.

C 
Kungu (Lord) Street was formed in the 15th century, when in the 

beginning of 1439 one part of it was called Bredbeka Road in honour of 
Riga Town Council Member. In 1550 it was called Siļķu (Herring) Street 
because herring was sold there, which was not allowed to trade in the 
market square. In 1802 it was renamed Kungu Street. In 1941 the street’s 
new name was Daugavas street. In 1942-1944 the street was renamed 
Kungu Street again, but from 1944 – Daugavas Street. The original name 
Kungu Street it regained in 1991. The length of the street is 420 metres.

d
Šķūņu (barn) Street arose in the beginning of 13th century. It was 

the main street of German settlement. The street started at the first mar-
ket, now in Skārņu Street. Šķūņu Street is the sequel of Skārņu Street. Its 
original name was Kurpju (Shoes) Street, because there were workshops 
of Riga’s shoemakers. According to the town council rules it was forbid-
den to walk barefoot or in boots made in another place. The length of the 
street is 155 metres.

E
Aklā (dead End) Street was formed in 1454, when the city wall was 

built. Aklā Street is a part of the street called Trauksmes (Alarm) Street, 
which stretched along the city defence wall in the Middle Ages. In 19th 
century this dead-end street was called    Maisu (Sack) Street. But there 
were two identical names of streets in Riga and it was renamed Aklā 
Street in 1920. The length of the street is 40 metres.

F
Klostera (Monastery) Street was formed in the second part of the 

16th century. In 1925 one part of Klostera Street was renamed Saei-
mas Square. In 1941 it became Muzeja Street. In 1942-1944 the part 
of the street was called Klostera Street, but another part – Bruņniecības 
(Knights) Square. In 1944 the whole street was called Museum Street. In 
1950 it was Vēstures (History) street, but in 1990 it regained the original 
name Klostera Street. The length of the street is 180 metres.

Activity 5 “unscramble the objects”
Students may work individually or in pairs. The table with an alphabet 

is given. There is written a number next to the each letter. The task is to 
unscramble the words which are composed of numbers.

For example:

A-1 Ā-2 B-3 C-4 Č-5 D-6 E-7 Ē-8 F-9 G-10

Ģ-11 H-12 I-13 Ī-14 J-15 K-16 Ķ-17 L-18 Ļ-19 M-20

N-21 Ņ-22 O-23 P-24 R-25 S-26 Š-27 T-28 U-29 Ū-30

V-31 Z-32 Ž-33

6- 23-20-26 (Key: DOMS)
24-29-18-31-7-25-28-23-25-21-13-26 (Key: PULVERTORNIS)
6-1-13-21-29    26-16-1-24-13-26 (Key: DAINU   SKAPIS)
25-23-18-1-21-6-26 (Key: ROLANDS)

Activity 6 “Match the objects with information”
The task is given on the worksheet. It can be done individually or 

in pairs. There are city objects on the worksheet and they have to be 
matched with appropriate explanation. The explanation can contain dif-
ferent amount of information.

For example:

St.  Peter’s Church B A – started to build in 1225

St. Jacob’s Cathedral A B – it was built in 1209

Dome Cathedral C C – since 1211
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Activity 7 “Put the missing word in the legend”
The task can be done individually or in pairs. Students receive a text 

about the city legend, where the words are missing (or sentences). Discuss 
and fill in the missing information.

For example:
Once upon a time there was a ______________ named Kristaps. He 

carried the people across the river Daugava. He was very ____________, 
tall and big. He lived in a little hut on the bank of ______________. 
When people needed to get to the other side of the river, they asked him.

Once at night he heard _____________ crying on the bank of the 
river. Kristaps went out of the hut and asked: ’’What happened to you, 
child? - ‘’I need to get across the river!’’

Kristaps didn’t want to do it, but the child was crying so hard that he 
couldn’t refuse. 

 Kristaps was carrying the child to the boat, but to his surprise, the 
child became _______________________ and he couldn’t carry him 
further to the boat. It was very dark, and the child looked as he fell asleep. 
Kristaps thought: ‘’I will carry him to the boat tomorrow.”

He took the child to his hut and put him to bed, but Kristaps lay 
down on the floor. In the morning Kristaps woke up and went to the 
child’s bed to take him across the Daugava. But to his great surprise 
__________________. At the place where the child was sleeping there 
was a large pile of money. Kristaps ___________________ for all that 
money, because in those days Riga was so small that a wolf could run 
through it. Since then people called him Kristaps of Riga.

Lūcija Sniķere, Ieva Hermane

Methods and activities in the learning about 
“The Mysteries of European Capitals”

Who are these activities for?
They are for young learners aged 10-15 from beginner to pre-interme-

diate level teaching English as a foreign language.

What are the aims of the activities?
The main aim is to make the process of learning motivating, creative 

and enjoyable. These tasks are intended to develop all four linguistic skills 
- speaking, listening, reading and writing. They combine contemporary 
and traditional approaches to language teaching. They actively encourage 
students to use their English with creativity and imagination, while at the 
same time consolidating the new grammar and vocabulary that they have 
learnt. They help to establish a connection between language and life. 
Students can learn more about history of capitals, historical places and 
architectural monuments and raise the interest about them.

1. Play the game “Guess the object”
Students play the game in pairs or in groups of 3-4. They have one 

table with the pictures of architectural monuments in Riga and a sec-
ond table with the pictures of European capitals (use the attached game 
boards “Riga” or “Europe”). The numbers are given on the squares. They 
need a throwing dice and a counter each. They throw the dice and have 
to name the object in the picture with the thrown number on the dice. If 
they don’t know the name of the illustrated object they have to go back 
to the previous square and wait for the next turn. The winner is the pupil 
who first reaches the last square and names the object.

2. Game  “The Expert of cities”

Students play it in groups of 4-5. Each group has a set of cards (cut 
the attached game boards “Riga” or “Europe”) with pictures of capital 
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objects. Students shuffle the cards and lay them face down in a pile in 
front of them.  In turn students take one card from the pile and name 
the object illustrated on the card. If a student can’t do it, he/she puts the 
card down the pile and misses the turn. The winner is the student who 
has collected the biggest amount of cards.

3. Game “Find a pair”.
Students play in groups of 3-4. They have a table with pictures of ob-

jects (use the attached game boards “Riga” or “Europe”), and the set of 
cards with the names of objects. In turn students pull out one card with 
the name of object, read it and cover the illustration of this object with 
this card.  Each group gets one point for right matching. The winner is 
the group which has got more points.

4. Game “Who knows more?”
 Students have acquired information about city objects. Play the game 

in groups. The cards (use the attached game boards “Riga” or “Europe”) 
with the city object pictures are prepared and put on the table face down. 
The team leader receives the descriptions of objects.  Each pupil in turn 
pulls out one card and tells about this item. All listen to a narrator. The 
leader of the group invites others to supplement the heard information. 
The leader records points (2 points for narration, 1 point for additional 
information). Play until all the objects are discussed.

5. Game “Poker Face”
The game is played in pairs. Ask pupils to write 6 names of city objects on 

separate sheets of paper (cards). It is preferable that pupils, working in one 
pair, write different names and sit opposite each other. Player A takes a card 
and holds it up, not showing the names written on it to his/her partner.

He/she makes a statement containing the name of the object on his/
her card. If pupils wish, they can lie as well. For example, “This is St. 
Peter’s Church” (true statement). If player B thinks this is true, he/she 
says “I believe you”, and player A shows the card. If the statement is true 
player B gets the card. If the statement is false, player A takes the card. 
Then it is player B’s turn to hold up a card and make a statement about it. 
Pupils can show the names of the city objects they have at the beginning 
of the game. The winner of the game is the player who gets more cards.

6. Activity “Where can I…?”
Aim: to practice asking for and giving directions.
Divide the class into pairs. Give a map of the capital city to one stu-

dent in each pair and give a table “How to get” … to another student. 
The students with the table ask their partners for directions to the places 
given. Students write the directions in their table. You may ask students 
to change roles. Invite some students to read out where they are starting 
from and the directions they were given. The rest of the class checks the 
directions on the map and decides if the directions are correct.

For example:

How to get to…

From To directions

Dome Square The Swedish Gate
 Swedish Gate Three Brothers
Three Brothers St. Peter’ s Church

 
Activity “If I go… I will se…”
Students are divided in pairs. Each pair has the map of city with marked 

objects, but there is not mentioned the name of the object. The first stu-
dent starts a sentence: “If I go along Kalēju street…. The second student 
has to complete the sentence …I will see … “(the name of the object in this 
street).  Then students change the roles. For each right answer everybody 
gets a point. The winner is the person who gets more points.

7. Activity “Guess where I am…”
Students are divided in pairs. Use the map of city with objects on it. En-

courage the pupils to be guides and tell the way. If they want to start from 
one object, decide together how you will go and turn the map so that there 
is no misunderstanding as regards the right and left side. Pupils choose the 
place of their object on the map and mark it. They don’t show it to their 
partner. They write a note with the instructions how to get there from the 
concerted place. Pupils change with notes and following the partner’s writ-
ten instructions have to find this object on the map and name it. The part-
ners compare the maps and answers. They get a point for a found object.
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Riga

Riga Dome 
Cathedral

The Blackheads 
House

Three Brothers
National Library 

of Latvia

Riga Palace
St. Peter’s 

Church
Cat House

Latvian National 
Opera

Railway Bridge The Riga Rooster Great Kristaps
Freedom 

Monument

Central  Market Swedish Gate
Art Nouveau 

House
Water Tower

Ethnographic 
Open Air 
Museum

Orthodox 
Cathedral

Aviation museum Powder Tower

The correct answers:
1 Ethnographic Open Air Museum
2 Central  Market
3 Railway Bridge
4 Riga Palace
5 Riga Dome Cathedral
6 The Blackheads House
7 St. Peter’s Church
8 The Riga Rooster
9 Swedish Gate
10 Orthodox Cathedral

5 6 15 16

4 7 14 17

1883

2 9 12 19

20111 10

13

11 Aviation museum
12 Art Nouveau House
13 Great Kristaps
14 Cat House
15 Three Brothers
16 National Library of Latvia
17 Latvian National Opera
18 Freedom Monument
19 Water Tower
20 Powder Tower
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Europe
Medvedgrad, 

Croatia
Pirin National 
Park, Bulgaria

Gediminas’ 
Tower, Lithuania

The Riga 
Cathedral, Latvia

Curonian Spit, 
Lithuania

The Cabinet of 
Folksongs, Latvia

Historic Centre 
of Sighişoara, 

Romania

Belém Tower, 
Portugal

The Royal Palace 
of Madrid, Spain

Nesebar, Bulgaria
Manduševac, 

Croatia
Alcalá Gate, 

Spain

The Painted 
Monasteries 
of Bucovina, 

Romania

The Parliament 
of Budapest, 

Hungary

The Statue of 
the Bear and the 
Strawberry Tree, 

Spain

St. Anne’s 
Church, Lithuania

Art Nouveau 
district, Latvia

St. Mark’s 
Church, Croatia

Wooden 
Churches of 
Maramureş, 

Romania

Boyana Church, 
Bulgaria 

The correct answers:
1 Art Nouveau district, Latvia
2 The Painted Monasteries of Bucovina, Romania
3 The Royal Palace of Madrid, Spain
4 Curonian Spit, Lithuania
5 Medvedgrad, Croatia
6 Pirin National Park, Bulgaria
7 The Cabinet of Folksongs, Latvia
8 Nesebar, Bulgaria

5 6 15 16

4 7 14 17

181383

2 9 12 19

2011101
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9 The Parliament of Budapest, Hungary
10 St. Mark’s Church, Croatia
11 Wooden Churches of Maramureş, Romania
12 The Statue of the Bear and the Strawberry Tree, Spain
13 Manduševac, Croatia 
14 Historic Centre of Sighişoara, Romania
15 Gediminas’ Tower, Lithuania
16 The Riga Cathedral, Latvia
17 Belém Tower, Portugal
18 Alcalá Gate, Spain
19 St. Anne’s Church, Lithuania
20 Boyana Church, Bulgaria 

Marta Antoneviča

Literature and sport (PE)

Introduction
The aim of the methodological material is to learn about the legend of 

how the capital city of Latvia was established by participating in physical 
activities.

Before completing the tasks students have learnt the theory of litera-
ture about the origins and the division of legends. The tasks are planned 
to be done outside or in a large space, e.g., in a sport hall. The tasks are 
meant for two lessons and they can be adapted to any school subject or 
topic of the lesson.

The tasks develop the ability to focus, understand the information 
classify and visualize it etc. in different ways. Students strengthen such 
skills as cooperating, listening to others, agreeing on one decision as well 
as pupils participate in physical activities that create positive emotions.

Students get into 4 to 5 teams (depends on the number of students), 
some students (depends on the number of teams), are teacher’s assistants 
or experts who are following the game together with the teacher. The 
places where the tasks are completed are located apart from one another. 
Moving from one task completion place to another students do various 
athletic exercises.

Target audience
There are no age restrictions for the tasks; however, they would be the 

most appropriate for Grade 4 to Grade 9 students.

Task No.1 “Complete the literature”
The captain of the team receives an envelope with a title of a variety of 

legends that has been cut into letters. The team members put the letters 
in the correct order, find out what the variety of the legend is and give 3 
arguments which proof that “The Legend on Riga” is a historical legend 
(See Worksheet No.1). When the task is completed, the team members 
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move to the next station by jumping on one foot. On the way, an obsta-
cle, such as a chair is placed around which students jump to get to the 
next station.

Task No.2 “Feel the literature”
Team members (4-5) stand in a column/row. The captain of the team 

draws the character of the legend (chieftain, Germans or Kristaps) and 
go the back of the column where the captain writes the first letter of the 
character’s name on the back of the person standing in front. The person 
standing in front of the captain writes the same letter to the person stand-
ing in front of him/her and it continues until the letter is written on the 
back of the person standing in front of the column. After that the captain 
writes the next letter of the character’s name on the back of the person 
standing in front and so it goes till all the letters of the name are written. 
The team member standing at the beginning of the column writes the 
letters on a sheet of paper and tries to understand which character of the 
legend it is. When the name of the character is guessed, the team charac-
terises the personage (Worksheet No.1).

After the task is completed, students stand in a column again and tie 
their right ankles together. Trying not to fall participants go to the next 
station as quick as possible.

Task No.3 “Analyse the literature”
Participants receive the task. Students fill in the gaps with consonants 

and learn the principle (Key: REAL/SUPERNATURAL) according to 
which a legend needs to be analysed (Worksheet No.3).

When the task is completed, the team stands in a column. The first 
participant receives a small balloon. The balloon must be put between 
the knees and it needs to be given to the person standing behind so that 
the balloon does not fall on the ground. When the first participant has 
given the balloon to the next person, he/she goes to stand at the end of 
the column to receive the balloon and to pass it further again. The activity 
continues till the team reaches the next station. When doing this task, 
students cannot use their hands.

Task No.4 “depict the literature”
Students receive a fragment from a legend (each team gets a different 

fragment) and an a6 format sheet of paper. When students have read the 
fragment of the legend they depict it on the sheet and writes the main 
idea of it in one sentence, e.g., Germans ask for some land from the chief-
tain of Libyan (Worksheet No.4). When the task is completed, according 
to the legend students stick their small sheets of paper on a large sheet of 
paper that has been stuck on the wall in such a way creating a visual de-
piction of “the Legends of Riga”. The teacher has prepared an a2 format 
sheet of paper on which a picture of Riga – the ending of the legend has 
been stuck on.

Ending
The team that finishes all the tasks the fastest wins. The teacher can 

prepare a small prize or to praise the students. In the end, the tasks and 
the experience gained are discussed.
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“The Legend of Riga”
Worksheet No.1 

Task. Put the letters and learn the variety of the legend “the Legend of Riga”! 
Name three things/arguments which proof that it is a legend!

H I S T O R 
I C A L L E 
G E N D

The Legend of Riga”
Worksheet No.2 

Task. Characterise the personage (-s) of the legend!

1. Characteristic traits and/or outer appearance.

2. The role in the foundation of Riga. 
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“The Legend of Riga”
Worksheet No.3

Task. Insert the missing consonants and analyse the legend according to the 
rules!

_EA_ _U_E__A_U_A_

“The Legend of Riga”
Worksheet No.4

Fragment No.1
A long, long time ago the Livs lived. When Germans arrived in Dauga-

va and started trading with Livs they did not have a barn where to put the 
goods, so they asked the Livonian chieftain for the land.

German No.1 Chieftain, give us a piece of land, please!
German No.2 We do not need a lot! Just so big that a bull’s skin can 

be put around it!
German No.3 We will build a barn there!
The chieftain agrees after thinking for a moment.
Chieftain. Ok, that is not that big – just a small piece of land. How 

much of a bull’s skin can be put around!

Fragment No.2
To get as bigger land as possible Germans took and cut the bull’s skin in 

tiny stripes and by tying them together they got a very long line leather belt. 
(Germans are working and talking to each other)

German No.1 Cut thinner ones!
German No.2 Even thinner!
German No.3 Tie tighter!
German No.4 Tie there!
After a short time one of the Germans shouts.
German No.1 The thong is ready!
Germans measured the piece of land with it and built a big barn.
Chieftain surprised. How? Why that much?
German No.2 It is as much as we can put a bull’s skin around!
Chieftain sad. What to do – what is promised is promised!
German No.2 turns to the fellows. Let’s call our settlement Riga!
All Germans affirm. Yes, let’s call it Riga! Let it be Riga! Riga sounds 

good!

Fragment No.3
By the time, Germans decided that one barn it is not enough for them, 

so they started to expand Riga. Both houses and roads were built.
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Active-Participatory Methods 
in discovering the European capitals

                                        
Ioana Trempe

Liceul Teoretic “Lucian Blaga” Oradea
Romania

The strategic projects are an ideal opportunity for students and teach-
ers to open their horizon of knowledge and to develop it in a complex 
way, much better than through the traditional classroom activities. Once 
started these projects imply a series of activities whose main actors should 
be first of all the students. We believe that in order to reach the maximum 
benefit these activities should be very well designed and organized, by a 
clear selection of the didactic methods, in accordance with the goal and 
the objectives of the project and in the spirit of a modern education. 

The primary and the most important demand of the progressive edu-
cation, as Jean Piaget used to say, is to provide o diversified methodology, 
based on the conjoin of the learning activities and independent work 
with the activities of cooperation, learning in groups. In a modern ap-
proach the teacher/coordinator has to deal with the creation of opportu-
nities for learning for the students involved in the project. In this context 
the methods he/she is going to use are the means by which the teacher is 
certain that the learning situations that were created reach their goal.

Worker No.1 There are so many streets. How can we recognize them?
Worker No.2 We should think of the names for the streets but how 

can we think of that many?
Worker No.1 shouts. Let’s call them in the names of the people who 

appear there as the first ones!
Worker No.2 Yes, let’s do it!
This is how the names of the streets Marijas, Dartas, Lienes, Augustes, 

Alberta, Jana, Matisa etc. appeared.

Fragment No.4
When the bridges were not built yet, Kristaps was the carrying people 

over Daugava. He had a big and strong body. He owned a small hut by 
the bank of the river Daugava where he lived. Once it was a late evening. 
Kristaps hears that a small child is crying at the side of the river.

Kristaps. What do you need, little one?
Child. I need to get to the other side!
Kristaps. It is late already, though if you need to get there so fast, I 

will take you.
Kristaps took the child and carried him to the boat, but the child be-

come heavier and heavier. 
Kristaps murmurs to himself. So heavy!
When there was no strength to carry the child, Kristaps decided to 

stay overnight in his hut and to carry the child the next day. He put the 
child that was asleep in his bed and lay on the ground.

Fragment No.5
Waking up in the morning Kristaps went to the bed to take the child 

to carry him over the river.
Kristaps surprised. The child is gone! Where did he go?
Noticing the big heap of money where the child was sleeping Kristaps 

became even more surprised.
Kristaps very surprised. Where did this money come from? What 

should I do with it? I know! I will buy Riga and expand it because now it 
is so small that even a wolf can run through it!

And so Kristaps became the new owner of Riga and for many, many 
years he continued to expand the city.
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It is known that on top of the methods, regarding the efficiency there 
are the interactive strategies. It is also a fact that these modern methods 
cannot replace the traditional ones, whose formative value is tested by the 
history of pedagogy, but they are complementary as they are a mean of 
increasing the attractiveness for our students who are raised and educated 
in a dynamic habitat based on constant interactions. What is more they 
are based on extracurricular activities like these from strategic projects. 
Some of the advantages offered by these interactive methods are:
•	 They provide an interactive atmosphere, increasing the possibility for 

communication.
•	 They offer the possibility of expressing different points of view.
•	 They encourage the appearance on new references of knowledge and 

mutual esteem.
•	 They make the participants accept different points of view and in-

crease the power of expressing their own points of view.
•	 They give the chance to think about your own ideas, values, attitude 

and maybe to change or at least reconsider them in terms with the 
contact with the others and yourself.

•	 They are attractive due to their ludic characteristic.
•	 They form an appropriate behavior that is vital for the social life.

Being aware of these benefits of interactive methods, we tried to select 
some methods that are appropriate for the students involved in this Eras-
mus project “Mysteries of the European capitals”. One of the project’s 
main objective is to develop the abilities of documentation, of using the 
technological techniques, but also to stimulate the intercultural dialogue 
in Europe.

Here are some of the methods that we are using in this project (there 
are of course many others that can be used): 

1. I know-I want to Know- Now I know
This method consists of dividing the working sheet into three col-

umns. In the first one, the students write all they know about the topic/
about the capital. The second column is being written also at the begin-
ning of the activity with the things they would like to learn about the 
topic/capital. The third column is filled in at the end of the activity with 

the information they have learnt and their impressions.
2. The Jigsaw puzzle method or “the method of the interacting groups” 

is based on teamwork. In order to establish the useful information about 
the European capitals, five teams made of five students were formed, each 
team has received different colored spots. Then the teams are reorganized 
so that each team consists of students with all the colors, so that each of 
them can establish a set of information. These specialists come back then 
into their initial team to teach their colleagues (having the same color) 
what they have learnt. Thus every student is evolved in the obtaining of 
his/her work team’s final goal. In order to discover the European capitals, 
the students may be asked to collect information about the history of the 
city, its legends and myths, important people,buildings and so on.

3.The method of squares, a method of critical thinking, which con-
sists of drawing two perpendicular lines in the middle of the sheet of 
paper, so they obtain four squares where they will write the information. 
It can be done individually or in groups. Different things may be asked. 
For example, for four groups:

Square I: Specify/Determine the geographical information about the 
European capitals (where it is situated/location, neighbors, climate, veg-
etation).

Square II: Find out historical data about the capitals (foundation, rul-
ers, leaders, way of government, religion).

Square III: Cultural data about the capital (museums, memorial hous-
es, personalities).

Square IV: Myths and legends about the capitals.
4. The Venn chart/diagram - The students are asked to make a graph-

ic representation of two objects: what is common and what is different. 
They will see the common part and will notice different elements in dif-
ferent spaces. 

For example: What is the same and what is different about two European 
capitals? Compare two of the legends of Bucharest.

5. The puzzle method - students are divided into two groups. The 
first group will make a map of the capital and the second a list with tour-
ist attraction. Then the students are divided again but in pairs, one from 
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each team, so that the work of all the students is presented. The tourist 
attractions are read and written on separate working sheets. The students 
go to the magnetic board and stick the sheets on the city’s map. 

6. The quintet method - is a creative method: five ideas are exposed 
into five lines/verses. A drawing can also be added. The first line/verse is 
a keyword related to the topic (the name of a European capital), usually 
a noun. The second one is made of two words which describe the noun 
above (from the first line); being adjectives, they will state two character-
istics of the capital city. The third line will consist of three words express-
ing actions, verbs in the gerund (they will state the actions done during 
the visit or they may refer to the city if we personify it). The fourth line 
consists of four words expressing the impressions/feelings towards the 
city. The fifth line of the poem is a word that embodies everything.

Here is an example made by a group of students:
   Bucharest
   Fascinating, exciting
   Swarming, honking, shining
   Life is running on the streets
   A mystery.

7. The method of the pyramid (of the snowball)
“This method is meant to incorporate the activity of each student into 

an ample demarche in order to solve a complex problem”1.
A list of six tourist attractions/six mysteries of a European capital 

is proposed. When visiting bucharest, the House of Parliament, the 
Cotroceni Palace, the Romanian Orthodox Cathedral, the Romanian 
Athenaeum, the Arch of Triumph and the Church of bucur were on 
the list. This is the way the method is used:
a. Students work individually; each student chooses only three of the 

objectives from the list, the ones he/she would like to visit.
b. Students work in pairs; after talking and negotiating, they choose only 

two.

1 Gabriela Cojocăreanu, Alina Vâlceanu, Didactica specialităţii – limba şi literatura româ-
nă – liceu, Editura Arves, Craiova, 2008, p. 52;

c. Students work in groups of six and choose only one objective, by they 
have to vote it all.

d. The whole class of students vote only one objective, the one they all 
consider to be the most interesting and attractive. Our students want-
ed to visit the Church of Bucur, being so closed related to the legend 
of Bucharest. The vote made the students bring arguments to sustain 
their point of view. 
8. The method of the thinking hats - created by Edward de Bono, 

it implies the division of the students into 6 teams, wearing 6 symbolic 
hats, of different colors. They have to represent the different points of 
view on the same topic. For example:

The White Hat focuses on information. It refers to facts, figures, neces-
sary or available information (”facts only facts”).

 The Yellow Hat focuses on the benefits and positive aspects (“bright-
ness and optimism”).

The Red Hat reveals the intentions, emotions and feelings (“feeling, 
hunting and intuition”).

The Black Hat is the hat of problems, criticism and cautions.
The Green Hat is the hat of creativity, change, alternatives and propos-

als, the hat of all that is interesting and challenging („creativity”).
The Blue Hat is the hat of coordination. It does not imply a certain 

topic but the process of thinking in itself („Control”).
For example, here are the tasks for our project:
The White Hat (the Narrators): Imagine that you have to do some re-

search in order to write a monograph (history) of the European capitals. 
You have to present as objectively as possible the information about the 
city you have visited. You have to divide the information into categories: 
history, geography, architecture, vegetation etc.

The Yellow Hat (the Optimist): You represent a travel agency. Your role 
is to attract tourist to visit European capitals. You have to design a strat-
egy, to show the tourist attractions for each capital city.

The Red Hat (the Psychologist): You have to play the part of the tourist 
who discovers the mysteries of the European capitals for the first time. 
You have to write in a diary everything that crosses your mind while you 
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are vising the city. One possible way is to have a diary for this visit: on one 
page you write as a tourist and on the other page you write as a resident 
of the city.

The Black Hat (The Judge): You are now an inspector from the Europe-
an Union and you have to assess the investments made in this city. What 
are the aspects that bother you? You have to write a report about you 
assessments, especially about the things that are not OK (dirty streets, 
falling walls...)

The Green Hat (The Thinker): Imagine that you are the mayor of the 
city that you are visiting. What would you change about the city? You can 
think at anything, buildings, green spaces, parks, people’s way of life etc.

The Blue Hat (The Moderator): Draw a map of each capital city. Gather 
information from the other work teams and fill them on the map, based 
on a legend created by yourself. You can use the GPS as a model (for ex-
ample, you can indicate the areas that are in work, renovating, important 
places to visit).

As one could see from the examples presented here the active-partic-
ipatory methods are efficient in the process of learning and they are also 
attractive, exciting. Students can use their imagination and creativity. By 
playing games, students can learn about the mysteries of the European 
capitals.
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INTEGRATING THE uNESCO WORLd 
HERITAGE SITES IN ROMANIA INTO THE ENGLISH 

LANGuAGE TEACHING PROCESS
                                                                                      

Author: Dorina Mirodot
Liceul Teoretic „Lucian Blaga” Oradea

Romania

The UNESCO WORLD HERITAGE SITES of Romania are an im-
portant part of our culture and of our spirit and  so, it is mandatory for us 
to cherish them as the material goods that shape our identity as a nation. 
Medieval towns, fortified churches, painted monasteries, wooden mas-
terpieces and ancient Dacian   ruins are just some of the attractions that 
make up Romania’s exceptional cultural heritage. Twenty-five of its beau-
tifully preserved architectural gems have been included by UNESCO in 
the World Cultural Heritage in acknowledgement of their natural, scenic 
and monumental appeal. 

The western half 
of Walachia (South-
ern Romania) is en-
dowed with spectacu-
lar monasteries, ther-
mal-spring spas, and 
charming villages set 
at the foothills of the 
Carpathian Moun-
tains. If you continue 
your trip along the 
Olt River Valley you 
discover Transylva-
nia’s forest-covered 
slopes, unspoiled landscapes, quaint villages, and fortified churches. In 
north-eastern Romania, we have Bucovina’s painted monasteries, with their 
magnificent 15th-century frescoes, which are unique in the world. Cross the 
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Prislop Pass into Maramureş, famous for its hand-hewn wooden architec-
ture and unique tall-spire churches with double roofs.  Romania’s UNESCO 
World Heritage Cultural Sites are as follows: Monastery of Horezu, Medi-
eval fortified churches of Transylvania, Historic centre of Sighişoara, Painted 
Monasteries of Bucovina, Wooden Churches of Maramureş and Dacian 
Fortresses of the Orăştie Mountains (Sarmisegetusa Regia).

~~~
For the class to start properly, the main focus in the beginning has to 

be on catching the pupils’ attention. In order to do so, a few introductory 
questions will be asked just to break the ice. The questions would prefer-
ably gravitate around Romania and its attractions, or famous Romanian 
characters and personalities. Trying to determine how much the pupils 
know or have heard about Romania is crucial for the development of the 
lesson in order to adjust the content that is to be taught to their knowl-
edge. All the correct answers will be displayed in a ‘Spider-web’ type of 
diagram, for them to better visualise them.

An extract of the description about Dracula’s origins from Bram Stoker’s 
masterpiece with the same name will be presented as a reading material, 
but first the pupils’ curiosity will be awakened by showing them a picture 

of  Vlad the Impaler, the one that inspired the famous legend. Assumptions 
will be made based on this picture before reading the text itself. 

But he is clever. I have asked my friend Arminius, of Buda-Pesth Univer-
sity, to make his record; and, from all the means that are, he tell me of what 
he has been. He must, indeed, have been that Voivode Dracula who won his 
name against the Turk, over the great river on the very frontier of Turkey-
land. If it be so, then was he no common man; for in that time, and for centu-
ries after, he was spoken of as the cleverest and the most cunning, as well as the 
bravest of the sons of the ‘land beyond the forest.’ That mighty brain and that 
iron resolution went with him to his grave, and are even now arrayed against 
us. The Draculas were, 
says Arminius, a great 
and noble race, though 
now and again were 
scions who were held 
by their coevals to have 
had dealings with the 
Evil One. They learned 
his secrets in the Scholo-
mance, amongst the 
mountains over Lake 
Hermanstadt, where the 
devil claims the tenth 
scholar as his due.1

Based on this text, the pupils will come to the idea that the one in the 
text and in the picture is the famous ‘Dracula’ himself, the wall painting 
being a representation of him from the actual house he was born in which 
now has become a main tourist-attraction in Romania. The city in which 
this house is situated is our main focus, it being one of the six cultural 
sites chosen by UNESCO, the city of Sighişoara with its famous fortress.  
A short film about Dracula’s connection to Sighişoara will be then pre-
sented to the students, to maintain their interest. 

1 Bram Stoker- Dracula, collected from http://io9.gizmodo.com/no-bram-stoker-did-
not-model-dracula-on-vlad-the-impal-1648969679 
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The origins of Sighişoara city go back to the Roman times. Sighişoara 
(Schäßburg - Schassburg or Schäsbrich in German) still stands as one of 
the most beautiful and best-preserved medieval towns in Europe. Desig-
nated as a World Heritage Site by UNESCO, this perfectly intact 16th 
century gem with nine towers, cobbled streets, burgher houses and or-
nate churches rivals the historic streets of Old Prague or Vienna for at-
mospheric magic. Attractions include the Church on the Hill with its 
500-year-old frescoes, the 13th century Venetian House and the Church 
of the Dominican Monastery, known for its Transylvanian renaissance 
carved altarpiece, baroque pulpit, Oriental carpets and 17th century or-
gan. In the 14th and 15th centuries, the economic growth recorded by 
Sighişoara’s industrious craftsmen and tradesmen ensured financial means 
for the construction of a strong defense system provided with 14 towers 
and several bastions provided with gunnery directed to all four cardinal 
points. Each tower was built, maintained and defended by a craft guild. 
Among the most striking is the 14th century Clock Tower. Sighişoara 
was not the biggest or richest of the seven Saxon walled citadels in Tran-
sylvania, but it has become one of the most popular. A walk through the 
town’s hilly streets with their original medieval architecture, magical mix 
of winding cobbled alleys, steep stairways, secluded squares, towers, tur-
rets and enchantingly preserved citadel, is like stepping back in time.

The pupils will be presented with the facts that this beautiful German-
like city is a part of the World Heritage Cultural Sites in Romania, and 
from here on they will be presented with the other five monuments of 
this kind and short description of these. 

The Monastery of Horezu

Founded in 1690 by Prince Constantine Brâncoveanu, the monastery 
of Horezu is a masterpiece of the ‘Brâncoveneşti’ style. Renown for the 
richness of its sculptural detail, the treatment of its religious composi-
tions and its painted decorative works, the monastery houses precious 
collections of frescos and icons dating from the end of the 17th century 
and beginning of the 18th century. The Hurezi School of mural and icon 
painting established at the monastery in the 18th century had a pro-
found influence on religious art and architecture in the Balkan region. 
The monastery museum, housed in the princely residence, features mas-
terpieces of Brâncoveneşti art: icons, books, embroideries, silver collec-
tions and an interesting library of old books containing approximately 
4,000 volumes. 

The Medieval Fortified Churches of Transylvania

Transylvania is home to nearly two hundred villages with fortified 
churches built by the Saxons between the 13th and 15th centuries. Hav-
ing to withstand constant invaders, the villages’ central areas, where the 
church was located most of the time, were fortified with defense walls, 
having the capacity to shelter a large number of people. Seven of the 
fortified churches have been designated by UNESCO as World Heritage 
Sites. A visit to these quaint villages, placed amidst lush farmland and 
green rolling hills, will give travelers a taste of the long-gone medieval 
times.
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The Painted Monasteries of bucovina
Among the most picturesque treasures of Romania are the Painted 

Churches of Bucovina (northeastern Romania). With their painted ex-
terior walls, decorated with 15th and 16th century elaborate frescoes 
(featuring portraits of saints and prophets, scenes from the life of Jesus, 
images of angels and demons, heaven and hell), deemed as masterpieces 
of Byzantine art, these churches are one-of-a-kind architectural sites in 
Europe. Far from being merely wall decorations, the paintings represent 
complete cycles of religious murals. The purpose of the frescoes was to 
make the story of the Bible and the lives of the most important orthodox 
saints known to the villagers, by the use of images. Their outstanding 
composition, elegant outline and harmonious colors blend perfectly with 
the surrounding landscape. Whether you are interested in religion, his-
tory, art or architecture, you will be intrigued by the construction and de-
cor - exterior and interior - of these edifices. The best preserved are part of 
monasteries in Humor, Moldoviţa, Pătrăuţi, Probota, Suceava, Suceviţa, 

and Voroneţ. Another, a small church, is located in the village of Arbore. 
Seven of the churches were placed on UNESCO’s Word Heritage list in 
1993. The eight one, Suceviţa, is awaiting sanction to be added soon.

The Wooden Churches of Maramureş
There is a strong tradition 

of building wooden churches 
across Eastern Europe, from 
Karelia and northern Russia 
all the way to the Adriatic, but 
in terms of both quality and 
quantity the richest examples 
are in Maramureş. The Wood-
en Churches of Maramureş 
are unique in shape and or-

namentation and eight of them – in 
Bârsana, Budeşti Josani, Deseşti, Ieud, 
Plopiş, Poienile Izei, Rogoz and Surdeşti, 
have been recognized by UNESCO as 
World Heritage Sites. The characteris-
tic high roofs and tall,  narrow, pointed 
steeples are often collectively described 
as the Gothic Style of Maramureş. The 
primary wood material used by the ar-
tisans was local oak, which has survived 
the elements with sturdy elegance until 
today. The interior walls of the churches 
were painted by local artists, with biblical 
scenes often juxtaposed against the famil-
iar landscape of the village. Most of these 
houses of worship have stood proudly 
since the 17th and 18th centuries – some 
even longer. The oldest wooden church 
in Maramureş is the Church on the Hill 
in Ieud, which dates from 1364.
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dacian Fortresses of the Orăştie Mountains (Sarmisegetusa Regia)

Dating from the 1st centuries B.C. and A.D the Dacian fortresses 
in Orăştie Mountains show an unusual fusion of military and religious 
architectural techniques and concepts from the classical world and the 
late European Iron Age. Built as a defense ring around the capital of the 
Dacian kingdom, Sarmizegetusa (also Sarmisegetuza), the fortresses at 
Banita, Căpâlna, Costeşti - Blidaru, Costeşti – Cetăţuie, Luncani - Pia-
tra Roşie once formed the nucleus of the Dacian Kingdom. Although 
conquered by the Romans at the beginning of the 2nd century A.D. the 
extensive, well-preserved remains of these defensive works, still stand in 
spectacular natural surroundings and give a dramatic picture of a vigor-
ous and innovative civilization.

After engaging multiple students to read about the Cultural Sites from 
the PowerPoint slides and the presentation of the map highlighting these 
attractions, a new activity will develop. It is called the Pyramid Method 
(The Snowball Method), and it’s a modern teaching technique. This me-
thod is meant to incorporate the activity of each and every student into 
an ample demarche in order to solve a complex problem.

A list of the six World Heritage Sites will be proposed: Monastery of Hore-
zu, Medieval fortified churches of Transylvania, Historic centre of Sighişoara, 
Painted Monasteries of Bucovina, Wooden Churches of Maramureş and Da-
cian Fortresses of the Orăştie Mountains (Sarmisegetusa Regia). 

This is the way the method is used:
a. pupils work individually; each student chooses only three of the 

objectives from the list, the ones he/she would like to visit;
b. students work in pairs; after talking and negociating they choose 

only two.

c. students work in groups of 
six and choose only one ob-
jective, by they have to vote 
it all.

d. the whole class of students 
vote only one objective, the 
one they all consider to be 
the most interesting and 
attractive. 

The voting element makes the 
students bring arguments to sus-
tain their point of view. This element is extremely powerful and benefic for 
a speaking-centred lesson, or for a vocabulary one because it forces every 
single student to engage into conversations with a big majority of his peers 
and to practice his English skills while doing so. The teacher acts as a mo-
nitor the entire time, making sure 
that English is the only language 
the students use, them having the 
temptation to switch to their mo-
ther-tongue when interacting with 
people of the same nationality. The 
voting and debating process of the 
exercise will enable the pupils to 
express their own reasoning and 
their oppinions and analyze at the 
same time others’ oppinions. 

To end the lesson in a playfull and relaxed atmosphere, a final game 
is proposed that will also help the recently acquired information sink 
in better. It is called the Quintet Method, a creative method through 
which five ideas are exposed into five lines/verses. The first line/verse is a 
keyword related to the topic( the name of a World Heritage Cultural Site 
from Romania),usually a noun. The pupils choose this one from the list 
of 6 sites used for the previous excercise. The second one is made of two 
words which describe the noun above(from the first line);being adjectives 
they will state two characterisitcs of the chosen site. The third line will 
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consist of three words expressing actions,verbs in the gerund( they will 
state the actions done during the visit or they may refer to the site if we 
personify it).The fourth line consists of four words expressing the im-
pressions/feelings towards the chosen location.The fifth line of the poem 
is a word that embodies everything.

Here is an example:
Bucharest
Fascinating,exciting
Swarming,honking,shining
Life is running on the strees
A mystery.

Instead of conclusion
Teaching our students about the past,history of our country should be 

an essential part of our job,and the most important symbols of the past 
and of the character of one’s nationality are the UNESCO monuments. 
There are other useful means of teaching them, more adequate and more 
efficient but my personal opinion is that each teacher shoul do it in his/
her own and personal way.

Usefull resources: http://whc.unesco.org/en/list/902  for a short film 
about Sighisoara

whc.unesco.org/en/educationkit/    for teaching methods and mate-
rials

LESSON PLAN

SCHOOL: `Lucian Blaga ” High-School – Oradea

TEACHER: Mirodot Dorina
DATE: 27.01.2016
LEVEL: UPPER INTERMEDIATE,

CLASS: XI C 
SUBJECT: UNESCO monuments from Romania
AIMS:   
• To enlarge the students’ knowledge about the UNESCO monu-

ments from Romania and other European countries  
• To consolidate and extend understanding of vocabulary associated 

with  pollution
• To be able make suggestions to solve problems
•To develop reading strategies
• To give advice to others on their role in the conservation of the 

UNESCO monuments
 to introduce and practice the use of vocabulary connected to the en-

vironment and the World Heritage
• To develop students’ speaking skills

LESSON TYPE: mixed lesson
SKILL FOCUS: Speaking, Reading, Writing, Listening and Watching 

short films
METHODS: brainstorming, conversation, team work

TEACHING MATERIAL:  textbook: Spotlight on First ( FCE), Stu-
dent’s Book, Second Edition, by John Hughes, Jon Naunton, National 
Geografic Learning; working papers,  computer, blackboard, video pro-
jector.
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PROCEduRE:

ACTIVITY 1 - 2 min Warmer: Introductory conversation  
Teacher checks attendance and asks students about their homework, 

that was to find some sites from Romania that may resemble Stonehenge.
ACTIVITY 2 - 5 min Checking previous knowledge  
Teacher checks vocabulary from previous lessons within the unit, ask-

ing the students what was Stonehenge used for and what its purposes 
were. Then some of the students present their homework. Teacher has 
their homework on her emails and selects the ones that sound more in-
teresting.

ACTIVITY 3  5-10 min Lead in: Introducing the topic 
uNESCO MONuMENTS FROM ROMANIA, EuROPE
Teacher asks the students about famous personalities from Romania 

and famous places that are worth visiting. 
Then teacher writes on the board the title of the lesson: From Dracula 

to UNESCO monuments and asks the students to find the answer. 
ACTIVITY 4  - 8 min Reading for gist: Predicting the contentt
An extract of the description about Dracula’s origins from Bram Stoker’s 

masterpiece with the same name will be presented as a reading material, 
but first the pupils’ curiosity will be awakened by showing them a picture 
of  Vlad the Impaler, the one that inspired the famous legend. Assumptions 
will be made based on this picture before reading the text itself. 

But he is clever. I have asked my friend Arminius, of Buda-Pesth University, 
to make his record; and, from all the means that are, he tell me of what he has 
been. He must, indeed, have been that Voivode Dracula who won his name 
against the Turk, over the great river on the very frontier of Turkey-land. If it 
be so, then was he no common man; for in that time, and for centuries after, he 
was spoken of as the cleverest and the most cunning, as well as the bravest of the 
sons of the ‘land beyond the forest.’ That mighty brain and that iron resolution 
went with him to his grave, and are even now arrayed against us. The Draculas 
were, says Arminius, a great and noble race, though now and again were scions 
who were held by their coevals to have had dealings with the Evil One. They 
learned his secrets in the Scholomance, amongst the mountains over Lake Her-
manstadt, where the devil claims the tenth scholar as his due.2 

ACTIVITY 5 – 5 min Speaking: using new vocabulary in 
conversation

Teacher asks some questions to make sure the text is understood and 
there are no unknown words. (to array  = assemble, arrange; scions= heirs, 
offspring, descendants; )

ACTIVITY 6  - 5 min Watching the short video about Sighiso-
ara to find the connection between dracula and uNESCO monuments

Students watch the video and find out that Sighisoara is a UNESCO 
monument from Romania. Teacher gives the students two reading frag-
ments and they have to answer the questions and to fill in the missing 
words. These working sheets can be found at the end pf the lesson plan.

Af Teacher gives the students some examples about what has UNES-
CO done to preserve

ter solving the reading tasks teacher writes on the blackboard the fol-
lowing information:

ACTIVITY 7 - 10 min Students work in groups to find out 
uNESCO monuments from Romania, Croatia, bulgaria, Spain, Lat-
via, Lithuania.

They have 10 minutes to find at least two monuments from each 
country. After that the students share their findings. Teacher gives them 
2 Bram Stoker- Dracula, collected from http://io9.gizmodo.com/no-bram-stoker-did-
not-model-dracula-on-vlad-the-impal-1648969679 
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the site of the Erasmus project “Mysteries of European Capitals” (project-
mec.jimbo.com) and presents to the students the maps with the UNES-
CO monuments from these countries.

ACTIVITY 8  - 10min Some successful stories about the pres-
ervation of the uNESCO monuments 

For example, the Giza Pyramids in Egypt These pyramids were 
threatened in 1995 by a highway project near Cairo which would have 
seriously damaged the values of this archaeological site. Negotiations with 
the Egyptian Government resulted in a number of alternative solutions 
which replaced the disputed project.

ACTIVITY 9 - 3 min        don’t kill the world, boney M
Teacher tells the students that everybody can do something to help 

our planet and plays the song Don’t kill the world by Boney M.   
ACTIVITY 10 - 10 min     The Five commands for protecting our 

heritage ( uNESCO monuments)  
Students have to think about what they can do to preserve our heritage. 
Some examples: visit the UNESCO monuments in order to help the 
local budget, make maps, advertisements for their country’s UNESCO 
monuments for tourists to come and see them, talk and get involved in 
ecological, non governmental organizations and so on.

Teacher writes on the board the first command:
COMMANDS TO HELP OUR HERITAGE:

UNESCO monuments need us:
1. To Cherish them, not let them perish
ACTIVITY 11:  Home assignment
Students are told to come up with their own ideas about saving the 

world heritage.
Attachements:
1. Information about uNESCO,( its definition, main objectives) 

and the World Heritage
2. Reading worksheets
3. Auxiliary materials: the site for the short film about Sighisoara
http://whc.unesco.org/en/list/902
4. the short version of the song „don’t Kill the World” (audio

2.Reading worksheets 

I. Read the text and answer the following questions:

uNESCO= United Nations Educational, Scientific and Cultural Or-
ganization is a specialized agency of the United Nations (UN) based in 
Paris. Its declared purpose is to contribute to peace and security by pro-
moting international collaboration through educational, scientific, and 
cultural reforms in order to increase universal respect for justice, the rule 
of law, and human rights along with fundamental freedom proclaimed 
in the United Nations Charter. It is the heir of the League of Nations’ 
International Committee on Intellectual Cooperation.

UNESCO has 195 member states and nine associate members. Most 
of its field offices are “cluster” offices covering three or more countries; 
national and regional offices also exist.

UNESCO pursues its objectives through five major programs: educa-
tion, natural sciences, social/human sciences, culture and communicati-
on/information. Projects sponsored by UNESCO include literacy, tech-
nical, and teacher-training programs, international science programs, the 
promotion of independent media and freedom of the press, regional and 
cultural history projects, the promotion of cultural diversity, translations 
of world literature, international cooperation agreements to secure the 
world cultural and natural heritage (World Heritage Sites) and to preser-
ve human rights, and attempts to bridge the worldwide digital divide. It 
is also a member of the United Nations Development Group.

1. What does ENESCO stand for?
2. What is its purpose?
3. What are the five major programs?
4. What is UNESCO trying to secure?

 II. Choose the words which best completes each sentence:

“Over the past centuries, much of our 1 ……………………..has 
been irretrievably lost. We have 2………………………………., and 
continue to witness, the destruction and deterioration of irreplaceable 
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treasures due to natural 3…………………………., wars, extreme po-
verty, industrialisation, and pollution. Other underlying causes of this 
prolonged and continuing tragedy are ignorance, indifference, lack of 
care and 4…………………………. of appreciation.

By adopting the World Heritage Convention (1972), the internatio-
nal community committed itself to prevent the disappearance of our pre-
cious and unrenewable cultural and natural heritage. Since its adoption, 
over 700 sites in over 120 countries around the world have been inscribed 
upon the World Heritage List to which, every year, 5………………… 
sites are added. Each site is of universal value and constitutes an intrinsic 
part of our universal civilisation. Each site endangered or destroyed wo-
uld be an irreplaceable loss for all of humanity.

The future of our remaining heritage will depend largely on the decisi-
ons and actions of the present generation of young people who will soon 
become the leaders and decision-makers of the 6………………………”

THE DIRECTOR – GENERAL OF UNESCO: Koïchiro Matsuura 

1. A background B. tradition C. ancestry   D. heritage
2. A. witnessed B. observed  C. seen    D. watched
3. A. calamities B. disasters  C. crashes   D. hazards  
4. A. loss  B. lack  C. shortage   D. deficit
5. A. more  B. much C. less    D. best
6. A. future  B. prospective  C. expectation   D. formation         

UNESCO= United Nations Educational, Scientific and Cultural 
Organization

 

Main Objectives: 
- To bridge the worldwide digital device
- To preserve human rights

TO PROMOTE:
• independent media and freedom of the press
• regional and cultural history projects
• cultural diversity, translation of world literature
• international cooperation agreements to secure the world cul-

tural and natural heritage=World Heritage Sites                   

Heritage= our legacy from the past and what we pass to future gen-
erations
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Some possible ways of introducing information 
about the uNESCO monuments during the 

Music lessons

prof. Șandor Ioana Liceul Teoretic “Lucian Blaga” Oradea
Romania

Nicolae Manolescu, Romanian literary critic and historic, once said:”-
How can one respect the national values when they do not know them?”. 
The national values are the offsprings/fruits of a people’s culture, material 
and spiritual goods that define the national identity and that succeed to 
embody and render the specificity of a people. Among these there are 
ellements of patrimony that need to be promoted and protected, especi-
ally nowadays due to the tendency of social globalisation. Thus there is 
an increasing need for knowing and capitalizing the national specificity 
among the world cultural diversity.

The Romanian culture has given to the world values that have to be known 
by those who are to be ( due to our education ) future consumers of art.

The study of the lives, activities and work of great music personalities 
gives the students a picture of the role of the interpreters, directors or 
actors in society and it opens for them a univers of esthetic knowledge.

In every day life teenagers come into contact with a lot of diverse artis-
tic creations, some of them, kitch, so the school has the moral obligation 
to offer them real landmarks in order to be able to identify the true values 
of the national and international cultural values.

Considering that we see every time and everywhere more and more 
agressive norms that standardize,cultural strereotypes or prejudices, mu-
sical education,as part of the esthetic, is one of the most important edu-
cational foundation that can lead to individual, specific, selectiv, geniune 
and conscious approach.

Musical education has as a target to form the cultivated people,peo-
ple who are able to understand and to appreciate the various aspects of art 
and science during their evolution from the past till now. It is part of the 
formal category of arts,category that defines a human activity (its  purpo-

se is to produce esthetic values) and that uses specific means of expressing 
or it defines the all the works from a certain period of time,a country etc 
that belong to this activity.

Teaching musical education by the means required by the actual educa-
tional system, that is of the permanent education, sustains the interdiscipli-
nary approach,its goal being to form a complex of autochthonous  artistic 
values .On the list of the World Spriritual Herritage UNESCO, Roma-
nia has Ritualul Căluşului (2005), doina (2009), Ceramica de Horezu 
(2012), Colindatul în ceată bărbătească (2013), dansul Fecioresc din 
Ardeal / Feciorescul de Ticuș (2015),all of these being Romanian tradi-
tions that are taught in the VII th grade during the music lessons.

The interdisciplinary teaching approach gives the teachers the op-
portunity to combine the music content with information from other 
curricula. Thus the introduction of information about UNESCO monu-
ments during the music lessons is in conjunction with the interdisciplin-
ary teaching. This process may be and has to be done in a natural way at 
the place and time when the music content is related to the subjects of 
the world cultural heritage.

The lessons will start from a subject from the musical education cur-
riculum or from a topic of other school subject (like History, Geography, 
Romanian language) and during these lessons the students will form ad-
equate behavior for knowing and protecting the national values.

Some examples will be given of how to combine music education with 
the education regarding the promotion of the historic monuments.

	

In the Vth grade, the collection of songs from the textbook includes 
the song :” Ștefan, Ștefan, domn cel mare” ( Ștefan, Ștefan the great king), 
which is an applicative song for the “Dotted note”. The learning of the 
song is preceded by the acquaintance of the students with the lyrics of the 
song. This is a good time to emphasize the importance of this king to the 
architectural and cultural development of the region of Moldova. 

The text of the song underlines the kindness, the power and the great-
ness of this Romanian king, he was compared to the sun. During his 
reign Moldova became a powerful state; he was concerned not only with 
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Beginning with the VIth grade the music education has as a goal the 
study of some ecclesiastical genres, the most important of them being 
from the orthodox liturgy. The  “antifoane, ectenii, troparul, axionul, 
condacul)( earplugs, the litanies, the beatitudes, the tropars, the axion) 
and other songs that are specific for the Byzantine singing are sung dur-
ing the liturgy in the churches from the North of Moldova and in the 
Wooden Churches from Mararmures ( included also in the UNESCO 
world Heritage in 1999.

The land of Maramures is considered to be one of the best preserved in 
Europe in terms of cultural anthropology and ethnography; the season of 
celebrations is famous for its special atmosphere as the local people wear 
the traditional old costumes, eat traditional food (home made by old 
specific recipes) ,drink traditional drinks and sing the old songs. It is es-
sential to mention the fact that every Sunday the people from Maramures 
go to church dressed in the old popular costumes, as a respect, homage 
for the traditions and faith.

The wooden churches of the “moroseni”, as the people from Mara-
mures are called, are actually :”real thesaurus of art and history….im-
perative halts in the way of those who want and try to understand the 
peculiarity and spiritual force of the Romanian people, its ability to create 
in a beautiful way even if in hard and tough conditions of centuries of 
oppression”. They are also called “cathedrals built in wood”, due to their 
high towers.

These values of the Romanian people have been acknowledged by our 
students during the project “The Ancient Tradition- Oasis  of Spiritu-
ality”, when the student made a trip to Maramures in December 2015. 
The Wooden Church called The Mother of God’s Entry into the Church 
from Barsa was visited and all the students from both cities sang specific 
Christmas songs from the both regions of the country.

	

From a historical perspective the religious music developed together 
with the profane music during the whole epoch. The History of Music, 
which is studied during the Music Education lessons, beginning with 

the development of the crafts, the trade but also of the army and the 
spiritual, Christian life of his people. He himself was a great soldier and 
commander, his army won several battles against the Turkish. The Roma-
nian people believe that after each victory he ordered the building of a 
church as a “thank you” for God ( this fact is not real ). He actually fought 
42 battles and the inscriptions craved in stones or the pictures from the 
churches say that this king of Moldova founded 26 churches and mon-
asteries, many of them as attribute for the brave men who died in battles 
and as a “thank you” for the battles that he had won. There are other ten 
churches that may had been founded by himself but there are no proofs.

Among the eight painted churches from the North of Moldova, that 
were enlisted in 1993 on the World Heritage/UNESCO Patrimony, the 
Church St. Gheorghe of the Voronet Monastery is one of the most pre-
cious of Ștefan cel Mare foundation ( 1457-1504). It was called the “Sistine 

Chapel of the East” and it is a medieval monachal 
complex built in Voronet village, in 1488 and in 
just 3 months and 3 weeks, which was a record 
for that time.

 

Ștefan cel Mare (1457-1504)

Mănăstirea Voroneț (1488)
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the 9th grade ( first grade of high-school ) has some lessons about the 
medieval period thus the study of the troubadours and minstrels, min-
nesängeri and meistersingeri. These types of singers were often seen in 
Sighisoara - which is now called the city of medieval music.

The Fortress of Sighisoara is the old historical center of the Sighiso-
ara city,Mures county.

It was built in the 12th century by the Saxon colonists under the Latin 
name of Castrum Sex. It is almost unchanged nowadays and it is inhab-
ited. In 1999 it was enlisted on the UNESCO World Heritage. During 
the project “The Mysteries of the European Capitals”th e students had 
the chance to visit Sighisoara:

									

																				 
Every year, from 1992 the city hosts a medieval festival trying to bring 

to live the medieval atmosphere. But the perfume of the past can only be 
rendered by artistic manifestations. During this festival the narrow streets of 
the city are full with the music of the minstrels  and the games of the rope-
walkers ( mountebanks). The edition from 2015 was called “Minstrels and 
Troubadours- 5 Centuries of Medieval Music and Theatre”. One of our 
student from the Xth grade was at the festival and he shared his experience 
with us during the music lessons. “The fortress breathes the past. The people 
dressed in medieval costumes take you back into the past and the music heard 
from everywhere revive the atmosphere of long gone centuries”, said our student.

The stories told by the students who have been at this festival and the 
short films they made can arise the other students interest for learning 
the old songs, songs that have such a different tune and rhythm to the 
contemporary music.

	

Besides the historic monuments mentioned before, there is also a 
natural objective enlisted on the UNESCO World Heritage, that can be 
presented during the Music classes.

The danube delta, enlisted in 1991, is a landscape unique in the 
world, and it is the place where the Danube River (one of the most river 
mentioned in so many songs) flows out. There are two major composi-
tions inspired by the Danube River: ”The Waves of the Danube”, by 
composer Iosif Ivanovici and “The Blue Danube” by Johan Strauss the 
son. Thus we can choose to listen to them or to sing them, but in both 
cases these two examples may form a starting point for the presentation 
of the wonderful place: The Danube Delta, a site protected from 1991 by 
the Ramsar Conventiom, as a humid zone of international importance.

The variety of the flora and fauna from the Danube Delta can be cor-
related to musical examples,  that try to express the different sounds of its 
living beings. For example the song “The Concert” by Lucia Catarig; here 
there are a lot of birds that form an orchestra, each playing a certain musical 
instrument: the quail is the conductor, the crested lark is playing  the piano, 
the bluebird is playing the flute, the wagtail is playing the drum and so 

Musik in the streets of Sighişoara

In front of The Clock Tower Our pupils in „medieval costumes”
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on. Another musical composition that describes a loved bird, bird that can 
be found in the Danube Delta is “The Swan” of Camille Saint-Saens. Its 
graceful floating on the water is suggested by the warm sound of the cello. 

The flora of the danube delta includes ellements protected by the 
Directive 92/43/CE from the 21st of May 1992. Several of these elle-
ments are to be found in the popular,folk songs that the pupils of the 
VIIthe grade learn about. For example the spurge in the song ‚”Frunză 
verde de-alior”),  the wormwood in the song ‚”Frunză verde, lin-pelin”, 
the ‚’siminoc’ in the song ”Ciuleandra”,etc.

Another topic proposed by the curricula for theVII the grade is the 
study of ‚’Singers of popular,folk music”from the chapter Romanian fol-
klore, is closely related to the topic, theme of Elena Roizen, whose debut 
was in 1965 at the Romanian national broadcasting and television with 
a song about her native place, the Danube Delta entitled ”Hai, dunărea 
mea!”( Come on, my Danube).The lyrics start with a sad picture of au-
tumn,when nature is sad because the cranes are leaving : ”Triști și negrii, 

rămân norii / Hai, Dunărea mea / Toamna, când pleacă cocorii / De 
când se revarsă zorii...”.( Dark and sad remain the clouds/Come on my 
Danube?/In the fall when cranes are leaving....) It is a great oportunity 
to tell the children about the Danube Delta but also about the traditions 
and customs from this part of the country or about the people’s costumes, 
which are part of the national patrimony. 

The musical repertory about the Danube river is very rich. Among 
the above mentioned we can also add: „Pe marginea Dunării”/ On 
the bank of the Danube (singer Tudor Gheorghe), ”Dunăre, Dunăre”/ 
Danube,Danube (singer Liviu Vasilică)or ”Dragă-mi este Dunărea”/How 
I love the Danube ( song writer and singer Ștefan Vlad). The first two are 
melancholic Romanian folk songs (doina= a word that cannot be trans-
lated, derived from dor which means loss for somebody or something, 
missing them too much),songs that attach the name of the river to the 
feelings of loss and sadness. The last song, on the other hand describes 
the extraordinary scenery of the delta.This song can be used as a mean to 
teach the knowledge related to the fauna and flora of the Danube Delta 
by interdisciplinary lesson of Music and Geography.

Here is an example of a working sheet for students from the VII th 
grade, the topic being The Genres of the Neocazional Folklore :

The students can work in groups or individually.

Iosif Ivanovici 
(1845 -1902)

“Come, My Danube” in Byzantine musical notation Specific clothing from Dobrogea
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1. Underline with blue the words that define the genres of the Roma-
nian folklore.

2. Define the genres that you discovered.
3. Identify and circle, then explain the word that expresses
4. Underline with red the words that define elements of nature spe-

cific for the Danube Delta.
5. Look with the help of a dictionary details referring to the species of 

plants or birds found in the text.
6. Sing individually or in groups the song “Dragă-mi este Dunărea”.
The solving of the tasks
1 and 4 The identification of the required words

2. The musical genres of the Romanian folklore presented in the text
doina = elegiac song specific for our popular lyricism, expressing a 

powerful feeling of sadness and melancholy, love and loss.
geampara =  popular dance specific for the Dobrogea area. 
hora =  popular Romanian dance with a steady rhythm, where dancers 

hold hands in a circle.
sârba = the name of a Romanian popular song, known everywhere 

in Romania with a vivid,alert rhythm, again with the dancers in a circle.

3. The definition of the word dor
dor = a very strong desire to see or meet again somebody or something 

that you love, a desire to go back to a precious calling; suffering for some-
body who is far away and you love and miss so much.

5. Elements of nature that do appear in the lyrics of the song.
dunărea = the Danube, named by the Greeks  Ister and by the Ro-

mans Danubius, the most important river in central Europe with a length 
of  2681 km2.

baltă  = puddle, a place that can easily be flooded (from the meadow 
and the delta), with places full of water, with a specific aquatic vegetation 
and fauna.

nufăr = water lilly, nenuphar, the name of two aquatic herbaceous 
plants ( specific for the Danube Delta),with a long petiole and large leaves 
that float on the water surface.

arin = alder, a tree often seen in the Danube Delta; it has oval leaves 
and greenish-reddish flowers. 

ezer  = ezer, a fishing lake ( word used in the dialect of the fishers from 
Lipova in the Danube Delta)

 cocor = crane, a migratory bird with a sharp beak, long legs, grey 
feathers and with a red spot on its head.

barză= stork, a travelling bird with a red beak, long neck and legs, 
usually with white feathers except for the endings of the wings that are 
black;

The answers can contain more or less details depending on the infor-
mation resources used by the students.

The aim of this working sheet is to build a complex structure of infor-
mation from diferrent areas starting from a simple song.

As a conclusion, Musical education is a school subject that contrib-
utes by all its forms to the building of some characteristics that later on 
become personalities. It can be used as a mean of promoting the national 
values, whatever that value is: a historic monument, a natural site pro-
tected by the law or a spiritual one. What we have to do as teachers is to 
make sure that aour students know and are capable of appreciating the 
national and international real values if mankind.
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